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RtSUMÉ 

L ' auteur effectue une brève a na l yse des a rguments i s s u s  du fonction­
nai isme qui ont prév a l u  dans les m i lieux po l i t iques grecs en mat i ère 
d ' édu::at icn, pendant un sièc l e  et demi. L ' a u teur rejette 1 'affir­
�ac ion selon l aquelle 1 'enscionement de l a  rel i g i on orthodoxe est i n­
t i�ement l i é � la surv ie de l a  société grecque et à celle de l a  rel i­
gion ell e-même. I l  estime que l ' éducation possède une va leur in­
:rinsêoue, abstractio� fa ite des buts et des fonctions qu'on l u i  
assigne. 

ABSTRACT 

Th is a rt i c l e  artempts a conc i se ana l ys i s  of d i fferent func t i onal ly 
o r i ented a rguments wh i ch appear to have preva iled amcng Greek educa­
t i onal pol i cy-makers over the last century and a hal f. Focu s ing on 
the specif i c  c l aim made by G reek educat iona l pol icy-makers regarding 
�he a l l eged survival ist function of teaching the Greek Orthodox re­
l i g i on to ai l voung Greeks (for the survival of Greek society as a 
whole and of the religion per se), the author catego rica l ly reject s  
the soundness and the re l evance of such argumen t s .  ln the same con­
text he argues for the i n t rinsic va l ue of educat ional pursuit s ,  s i nce 
eoucation "cannot be p l aced in the category of t h i ngs t ha t  have 
!:.'urooses or func t i ons." 

l n  t h i s  pa per 1 i ntend to exam i ne the natu re and  va l i ­
d i ty of t he a rgument "X i s  educat i ona l l y va l ua b l e beca use 
i t  i s  nece s s a ry for the  s u rv i va l  of soc i et y 1 1  by  d i scu s s i ng 
the  spec i f i c  c l a i m  mad e  by G reek educa t i ona l pol i cy ma kers 
who ma i n ta i n :  "We ought to i n i t i a te  a l l  young G reeks i nto 
the G reek o r thodox re l i g ion  because i t  i s  necessa ry fo r 
the  s u rv i va l  of G reek soc i ety". ( 1 ) 

Such g randiose and  vague c l a i ms ·have been made by the 
G reek O r t hodox Chu rch and  i t s champ i on s  and have been 
su ppo rted d i rect l y  o r  i nd i rect l y  by a l l the  con serva t i ve 
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pa rt i e s  that  governed Greece un t i l  1 98 1 .  Educa t i on a l  prac­
t i ce has  been fo l l ow i ng off i c i a l  educa t i on a l pa l i cy fa i th­
fu l  l y  s i nce G reece 1 s  1 i be rat i on f rom the  Tu rks: a l l G reek 
ch i l d ren a t t end i ng pub l i c  o r  p r i va te schoo l s ,  f rom K-1 2 ,  
a re sys tema t i ca l l y  i ndoc t r i nated i n to the  be l i e f s  of  the 
G reek Ort hodox Chu rch . 

E l sewhere 1 have d i scus sed the n a t u re of  i ndoct r i na t i on 
and  i ts det r i menta l con sequences net on l y  fo r educa t i on 
but  a l so for  the  qua i i ty of soc i a l  l i fe .  ( 2 )  Here 1 sha l l 
exam i ne the soundness of the a bove c l a i m wh i c h  i s  an  
examp l e  of  what soc i a l  sc i en t i s t s  have ca l l ed "norma t i ve 
funct i on a l  i sm 1 1  - i t  not on l y  purpo r t s  to  expl a i n  the 
i ndoct r i natory pract i ces i n  G reek educa t i on ,  i t  a l so a i ms 
a t  j u s t i fy i n g  them . These i ndoc t r i na t o ry prac t i ces a re 
sanc t i oned oy the  G reek Con s t i tu t i on wh i ch presc r i bes a s  
one o f  the a i ms of  G reek educa t i on " the deve l opment o f  
n a t i ona l a n d  re l i g ious  con sc i ence1 1 (3 )  i n  a l l  young G reeks . 

The preva i l  i ng v i ew among G reek educa t i ona l pal  i cy 
makers has  been that  there a re no va l ues  spec i f  i c  to 
educa t i on, that ed�ca t i on i s  p r i ma r i l y  a mea n s  fo r the 
s u rv i va l  of  G reek soc i ety . The i r  reason i ng i s  not u n l  i ke 
that  of  Em i l e  D u r khe i m  who c l a i ms that  "Educat i o n  i s  on l y  
the  mean s  by wh i ch soc i ety  p repa res , w i t h i n  t he ch i l d ren , 
the essent i a l  cond i t i on s  of  i ts very ex i s tence . . . .  Educ­
a t i on cons i s t s  of a met hod i c a l  soc i a l  i za t i on of the 
youn g . 1 1  (4 )  He a rgues that  educa t i on has  va r i ed accord i nçi 
to  the needs of  d i f ferent soc i et i es :  i t  was one t h i ng i n  
anc i en t  Athens , another i n  Rome and  s t i l l  d i f fe ren t aga i n  
i n  the M i dd l e  Ages . The d i fferent emphases were determi ned 
by the d i s t i nc t i ve character and needs of these soc i et i es .  
"The C h r i s t i a n soc iet i es of  the M i d d l e  Ages , 1 1 Du r khe i m  
c l a i ms ,  11wou l d  not have been a b l e  to s u rv i ve i f  they had 
g i ven to f ree i nq u i ry the p l ace that we g i ve i t  today . 
There a re ,  t hen , i ne l uctab l e  neces s i t i es wh i ch i t  i s  
i mpos s i b l e  to d i s rega rd . Of what u se  i s  i t  to i ma g i ne a 
k i nd of  educa t i on that wou l d  be f a t a l  fo r the soc i ety to 
put i t  i n to pract i ce?11 ( S ) 

Th i s  i s  exac t l y  the l og i c  of  t he a rg umen t  used by G reek 
educa t i o n a l  po l i cy make rs .  But i s  i t  c l ea r  and  sound? 
F i rst  of  a l l , the a rgument res t s  on a p res uppos i t i on wh i ch 
begs the  ques t i on ;  i t  a s s umes that soc i ety  i s  a b i o l o g i cal 
sys tem o r  a se l f-o rgan i z i ng and  se l f - regu l a t i ng sys tem .  
Fu rthermo re ,  i t a s s umes that  human soc i et i es con s i s t  of 
c rea t u re s  who a re comp l et e l y  con t ro l l ed by i mpe rsona l 
forces o f  wh i ch t hey a re unawa re and  wh i ch t hey a re i nca­
pa b l e  of a l t e r i ng .  Th i s  predete rm i n ed o rgan i c  v i ew of 
soc i ety , wh i c h  pe rhaps cou l d  be p l a u s i b l y  app l i ed to s i mpl e ,  
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homogeneous p rim i t i ve g roups is quite ina p p rop ria te when 
i t  i s  a p p l  i ed to such a diverse ,  f l exib l e  and  ra pid l y  · 

chang i ng soc i ety  a s  mode rn G reece . 

Another  a p riori a s s umption , which a l so begs the ques­
tion , i s  the be l i ef that  cu l tu ra l  obj ec t s  ( i n stitu t i on s ,  
ro l es ,  be l i ef systems , et c . )  a re in te rdependen t ,  working 
towa rd some kind of no rmative in teg ra t i on of the who l e  
society . This a s s umpt i on neg l ects bot h  con f l  ict and  
coe rcion which a re p resen t  in  eve ry human soc i e t y .  l t  
wou l d  be more reasonabl e to accept the v i ew that  societ i es 
a re cha racterized by a con s i derab l e deg ree of i n s titutiona l 
autonomy and that they do not requ i re reciproca l in ter­
act i on and re i nfo rcemen t of t hese cu l tu ra l  obj ects  in 
order  to  s u rv i ve .  

A th i rd obj ection concerns  the c l aim t h a t  a l l cu l tu r a l  
obj ects do have a fonction . 1 s ha l l  say mo re about th i s  
c l a im l a ter  i n  the discus s i on of the na t u re and  va l ue of 
education.  

A second set  of obj ect ions  concerns the na t u re of the 
a l l eged s u rv i va l  function of re l i g i on . l t  is by no mea n s  
c l ea r  what peo p l e  mean when they c l a i m  t h a t  re l i g i on is 
neces s a ry fo r o r  cont ributes to the s u rviva l of society .  
l n  the  l ong-stand i ng debate  on the s u rv i va l  va l ue of the 
G reek Orthodox re l ig i on none of the p roponen t s  of re l i­
g i ous i n s t ruct i on consider re l igion mere l y  a s  a us efu l 
mea n s  fo r the achievement of a wort hwhil e  end . Such an  
admi ss i on wou l d  denig rate  re l i g ion to the  l eve l s  of a 
soc i a l  l y  usefu l  myt h  --Cl v i ew sha red by some opponents  of 
re l i g i ou s  i n s t ruct i o n  . 

. Sorne defenders of re l i gious i n s t ruct i on in the publ ic 
sëhoo l s  of G reece seem to  ma i ntain that  re l ig i on is a good 
thing by i t se l f and a s  we l l  has unintended benef i cia l 
coasequences fo r soc i ety : i t  reinforces a pos i tive at ti­
t ude towa rds  1 ife and  a mo re coope rative a t t i tude towa rds 
other peop l e ,  i t  reduces anxie ty , etc .  

These l a t t e r  c l a i ms a re ,  of cou rse , emp i rica l  and  mu st 
be suppo rted by adequate evidence . Even if such  evidence 
we re ava i l ab l e ,  howeve r ,  it wou l d  not be s ufficient to 
j us t i fy the  c l a ims made by the  proponents  of re l  ig i ou s  
i n s t ruction . They mus t  a l so show that  t h e  a l l eged des i r­
ab l e a t t i tudes re l ig i on i s 's u pposed to rein fo rce cannot 
be deve l oped by other  in s titution s in soc i e t y ,  such as  thé  
famil y ,  va r i ous cu l tu ra l  i n stitution s ,  the schoo l s, etc . 
1 have not seen a sh red of evidence that  suppo r t s  eit her 
of these c l a i m s .  Fina l l y, as w i l l  be a rgued l a ter , edu­
ca t ion imp l i es know l edge and knowl edge imp l  ies that  
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something is t he case .  To the extent  that  pub l i c  schoo l s 
a re educationa l i n s t i tution s they cannot teach something 
simp l y  because it i s  conside red by some ed i fy i ng fo r 
society. 

The maj o r i ty  o f  those who support  rel  i gious in s t ruction 
i n  the pu b l i c  schoo l s  of G reece c l a i m that  t he G reek 
O r t hodox rel i g i o n  has an essent i a l , i n dispensa b l e ,  or v i t a l  
funct ion w i t h i n  modern G reek soc i et y .  J u s t  a s  t h e  l ungs  
a re necssa ry to keep•an anima l a l  i ve ,  in  a simi l a r  way the 
G ree k Orthodox re l ig i on is ind i s pen sa b l e for the s u rviva l 
of mode rn G reek society . The enemies o f  re l gion , t he re­
fo re , a re the enémies of G reek Soc i e ty! The re i s  a b i g  
prob l em ,  howeve r ,  with t his imp ressive c l a i m that  makes the 
G reek O r t hodox re l igion def i nit i ona l o f  mode rn G reek soci­
ty; i t  is a t auto l ogy . As Be rna rd Wil l iams p u t  it: 1 1 l t  
is t ed i ous l y  a n ecessa ry condition of the s u rviva l of a 
g roup - w i t h-cer t a in -va l ues that the g roup  s hou l d  retain 
those va l ue s . 11( 6 )  l t  i s  t rue b u t  t r i v i a l  t ha t  modern 
G reek society wil 1 not s u rv i ve as  a G reek O r t hodox soc i ety 
if i t  a bandons O r t hodoxy . D u rkhe im 1 s  1 1 i n e l ucta b l e  
n eces s i t ies 11 a re r�dundant  tauto l og i es . 

The on l y  in s ta nces where funct i ona l ist a rg umen t s  a re 
a p p ropriate a re cases i n  which certa i n  in s t i tut i on s ,  
va l ues,  be l  i efs , cus toms , etc . , a re s o  inext rica l by con­
nected with the who l e  fab ric of society that  any sudden o r  
v i o l en t  chang e ,  s u s pen s ion , o r  supp res sion of t hem cou l d  
have much g reater  consequences fo r the peo p l e  than 
mlght have been expected. 1 1Such p roposition s ,  i f  esta-
b l  ished , wou l d  of cou rse  be of f i rs t  impo rtance i n  de­
cid i ng what to do; but t hey cannot t a ke ove r the wo rk  of 
dec i ding what to  d o . 1 1 (7 )  Since the G reek O r t hodox re l igion 
is in no such danger  today , funct i ona l i s t  a rgumen t s  a re 
i r re l eva n t . 

The t hird set  of p rob l ems concerns  the  ambiguous phrase  
1 1s u rv i va l  of G reek society 1 1• l t  is not c l ea r  whether  the 
c l aim is a bout  the  individua l s  who make u p  G reek society 
or the  va rious i n s t i t ution s ,  t radit i on s ,  norms of socia l 
behavio r ,  etc . , t hat  one f i nds  i n  G reek soc i e t y .  I f  i t  i s  
a bout the  s u rvival of the i ndividua l s  then the c l a i m is 
u n founded , becau s e ,  a s  i s  wel 1 known , peop l e  can s u rv i ve 
under  a l l so r t s  of socia l s t ructu res . One cou l d  a rgue 
fu r t he r  that certa i n  be l i efs , hab i t s ,  t rad i tion s ,  etc . , a re 
s e r i ous obstac l es ta su rviva l and  shou l d  be a ba ndoned for 
the s a ke of s u rviva l .  (8) I f ,  on the other  hand , the c l a im 
i s  made a bout the  exis t i ng in stitut i ons,  e t c . , ln -modern 
G reek Society , then i t  is a ho l l ow tauto l ogy t ha t  a ims a t  
p reserving the power that  the G reek O r t hodox Church has  
within modern G reek society . 
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F i na l  l y ,  surv i va l , s i mp l i c i te r ,  i s  n eve r t he goal o f  
soc iet ies , i n s t i tut i on s ,  pol i c i e s , o r  p rog rams; i t  i s  a l .­
ways  a certa i n  qua l  i ty of su rv i va l  that  peo p l e want to 
atta i n  or ma i n ta i n .  The fundamenta l i s sue that  mu st be 
addressed by educat iona l po l i cy makers i s  a bout the nature  
o f  va l ues that  a re spec i f i c  to educa t i on and  t he qua l  i t y  
o f  l i fe t hey i mp l y for t he i nd i v i dua l and f o r  soc i et y .  
The vague t a l k about s u rv i va l  evades t ha t  i mpo rtant  i s sue 
and confuses our t h i n k i n g ,  as do a l l  decept i ve educa t i onal  
s l ogan s .  

As wa s men t i oned ea r l i e r ,  t he a ss umpt i on o f  the func­
t i ona l i s t s  that a l l  cu l t u r a l  abj ects  have a funct i on or 
funct i on s  i s  ques t i onabl e .  There i s  no quest i on t ha t  human 
i n s t i tut i on s ,  pol i c i es ,  act i on s ,  et c . , rega rdl ess  of the 
goa l s  of t he i r  agen t s , may have un i n tended con sequences . 
The funct i ona l i s t assumpt i on s  that  t hey do begs t he 
ques t i on .  

Human be i ng s  pursue a g rea t number of act i v i t i es ,  some 
for t he i r i n t r i 'n s i "c va l ue ( _i.e . ,  for t he i ·r own s·a ke} and 
others  for t he i r  ext r i n s i c  va l ue ( i ,e . , as mean s  for t he 
ach i evement o f  other ends). Educat i on a l  act i v i t i es a re 
t hose  t hat  a re p r i nc i pa l l y  pu rsued for what i s  i n  t hem 
rather  t han for some exte rna l purpose .  There a re sever a l  
a rgumen t s  t ha t  support t hfs po i n t .  

The f i r s t  a rgumen t fo r the i n t r i n s i c  va l ue o f  educa t i ona l 
pursu i t s cornes f rom the way we ta l k  about ' educa t i on '  and 
' t ra i n i ng ' .  We say , fo r examp l e ,  that a pe r san can be 
t ra i ned "a s a doc tor",  "for a j ob" , o r  " i n  med i c i ne" .  None 
of t hese prepos i t i o n s ,  howeve r ,  can be u sed w i t h the wo rd 
educa t i on; we cannot say i1he wa s educated for  a j ob", etc .  
One  can  acqu i re "on the job t ra i n i ng"  but n01:educa t ion . 

The second po i n t  i s  that  educa t i on i s  not an act i v i ty 
and therefore cannot be p l aced i n  the category o f  t h i ng s  
t ha t  have pu rposes o r  funct i o n s .  A s  R .  S .  Pete rs  ( 9 )  
obse rved some t i me a g o ,  educa t i on s uggests  cert a i n  c r i te r i a  
o f  know l edge and va l ue on t he ba s i s  o f  wh i c h  we j udge 
act i v i t i e s ,  p rog rams and i n s t i tut i o n s .  l t  i s  sad that  t h i s  
i mportant  po i n t  has not been unders tood by many who 
con t i nue to confuse educa t i on w i th schoo l i n g ,  soc i a l  iza t ion, 
j ndoct r i n a t i on ,  etc .  

A l t houg h g rammat i c a l  ru l es can not  set t l e  ph i l o soph i ca l  
d i s pu tes t hey a re often s i gn i f i can t s i gn post s .  What t he 
l og i c  of the  words ' educa t i on '  and 't ra i n i ng '  s ugges t s  is 
wha t we a l l know , name l y ,  t hat  human be i ng s  do pursue 
certa i n  act i v i t i es fo r t he i r  own sake and others pu re l y  as  
mean s .  lt wou l d  i n deed be a very dep res s i ng and unbea rabl e 
t ru t h  i f  peop l e  pu rsued act i v i t i es on l y  for t he i r  i ns t ru-
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men t a l  va l ue; for, i n  t ha t  case ,  h uman 1 ife wou l d  become 
eterna l s l avery wit hout resp i te .  Tra i n i ng w i t hout edu ­
ca t i on i s  t h e  n ew form o f  tyranny  t h a t  t h reaten s o u r  wo r l d  
today . W i t h education , howeve r ,  t ra i n i n g can become a 
power t h a t  can gua ran tee the p recond i t i on s  of  good 1 i fe .  
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