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Hepiinyn

Topoveo EpYacio TapoVSIAlEL To TOGOTIKA OTOTEAEGILOTO, TG GVYKPIGNG LOONTOV YeVIKNg
thing Kot eketvov ov Aapdavovv vimpeoieg Ewkng Ayoyng omv A’ T'vpvaciov, avapopikd
LLE TIG SLOTAGELS ) TOV TPOGOOKIOV PETAPoong B) TV KviTpov pdbnong, v) g evepyov
gUmAOKNG 0T podnotakr Stodikaocio Kot §) Tov aebfpatog Tov “avikew”. Emdubket my kdAvym
TOV EPEVLVNTIKOD KEVOD, GYETIKA e TNV HETPNOT] TOV TOPUTAVE® HETAPAT®V, T0G0 01N d1ebvi
600 KoL v EAAnvikr BiBAoypagio. v nopovoa Epguve GLAAEYONKOY TOGOTIKA dedopéva amd
N=420 pabntéci A" T'vpvoociov, HESH TPLOV YOYOUETPIKOVY pyodeiov. [a Ty pétpnon tov
TPOGOOKIMDV PETAPRaoNG, yopnynmnke to potnpatordyo avtd-avapopds “The Impending Tran-
sition to Secondary School Perceived as a Challenge and Threat”, t@v kwvijtpev pdbnong ko mg
evepyol eumAokng ot podnotakn dwadikacio,  Kiipakoe “The Student Motivation and Engage-
ment Scale-High School” kat tov arsbnparog tov “ovikew”, 1 Khipoxa “Inclusion Climate
Scale”. Eniong, eléyyOnkov ot deikteg alomotiog omega Tmv YOpPNYOOUEVOV EPYUAEI®Y. XTaL
AMOTEAEGLOTO, EVTIOTIOTNKAV SLOQUAKES S10popég o€ TEVTE VIToKAIpaKeG Toug. To dbo VAN
Stépepav oNUaVTIKE ¢ TPOg T KivnTpa LABNoNG Kot TNV evepyd eUmloky ot Lodncloky
dodkacia, TV eotioon ot pdbnon, m dwyeipion g oYoAKNG epyaciog, To enineda Gyyovg,
Tov aféPato Eleyyxo Kol TV oKAONUOIKY OTEAN. AV EVTOTMIOTNKAV GNUOVTIKEG GTOTIGTIKG
Stapopég pabntav Tumucg Avamtugng kot exeivav pe Ewég Exmoudeutikég Avaykeg.
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Aééeig kle1oia

Mpoobokieg petaBaong, evepyoc eumdokn, kivntpa, aiodnua tou “avikewv”’, moootikn
Epeuva, ELOIKEC EKTTALOEUTIKEC QVAYKEC.

Abstract

his paper presents the quantitative results of the comparison of general class students and

those who receive Special Education services in the 1st High School, regarding the
dimensions a) transition expectations b) learning motivation, c) active involvement in the learning
process and d) of the feeling of “belonging”. It seeks to cover the research gap, regarding the
measurement of the above variables, both in the international and Greek literature. In the present
research, quantitative data were collected from N=420 1st High School students, through three
psychometric tools. To measure transition expectations, the self-report questionnaire “The
Impending Transition to Secondary School Perceived as a Challenge and Threat”, learning
motivation and active involvement in the learning process, the “The Student Motivation and
Engagement Scale-High” scale was administered School” and the feeling of “belonging”, the
“Inclusion Climate Scale”. Omega reliability indices of the administered instruments were also
tested. In the results, gender differences were identified in five of their subscales. The two genders
differed significantly on learning motivation and active involvement in the learning process,
learning focus, schoolwork management, stress levels, uncertain control, and academic threat.
No statistically significant differences were found between typically developing students and
those with Special Educational Needss.

Key words

Transition expectations, engagement, motivation, quantitative research, inclusion climate,
special educational needs.

0. Ewcaymyn

opog “uetaBaon” (transition) eumepléxel Toug 6pouc “transfer” kat “move”, amokaAU-
O TITovTag ta SUO0 KUPLOL XOPAKTNPLOTIKA TNG, TIPWTOV TNG “UETAPOPAS” Kol SEUTEPOV TNG
“kivnong mpog katt kawvoupto” (Uvaas & McKevitt, 2013). Z0udwva Ue tov Galton (2020, oeA.
340-363), 0T ayyAKO ekmalSeUTIKO cUOTNUA, 0 6pog “UeTadopd” XpnolponoLBnke yla va
nipoodlopioel “tnv petakivnon Twv maduwv amno tn pio ekmotdeutikr Babuida otnv GAAn”,
eVw 0 6poc¢ “uetaBaon” avadépetal “otnv mpoaywyn tTwv uadntwv oo t uia taén otnv
aAAn evtoc tou iblou ekmatbeuTikoU EMUTESOU”. ITOL UTIOAOLTA EKTAULOEVUTIKA CUCTHUATA,
OTWC KAl 0TO EAANVLKO, OL EPEUVNTEC XPNOLUOTIOLOUV ToV 0p0 “uetaBaon” Kat otig SUo mepl-
TITWOELS, XWwPLS va TtpoXwpoUV o€ SLaxwpLopo TN amo Tov 0po “uetapopa” (Jindal-Snape et
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al., 2021). to ekMALSEUTIKA CUOTHUOTO TWV TEPLOCOTEPWY EVPWIATKWY XWPWV, OTIWE Kol
OTO EAANVLKO EKTTOLOEUTIKG CUOTNUA, N LETARACN TwV Ttatdlwy otn SeutepoPabuia ekmai-
Seuon mpaypatonoleital petafy 11-12 etwv, katd tn dtdpketa tng ednpPelag (Eskeld-Haapa-
nen et al., 2020 Neal et al, 2016b).

H mepiodog petdfaonc oto MUpvVAGCLo €lval £vVag onUAVTIKOG deiktng mpoodou otn wn
Twv edAPwV Habntwv, mephappavovtag auEnuéveg emAOYEG, EUKALPLES, AAAQ KoL T(POKAR-
oelG. Amotelel pia cuvexn Stadikacio YPuxoAoyLKNG, KOWWVLKAG Kol EKTTOLSEUTIKAC ipooap-
poyng, AOyw OAAQyWV OTNV OTOMLKI) TOUTOTNTO TOUC, TO OXOAIKO TAQICLO KOl TLG
SLamPOoWIIKEG TOUG OXETELS (Jindal-Snape, 2018). ZUpdwva e TN “Oswpia Twv MoAAamAwv
kat MoAvbidotatwv MetaBacewv” (Multiple and Multidimensional Transitions) mpokettalt
yla pia moAuSiactatn Stadikacia, n onola UMopel vo EKTEIVETAL LEXPL TO TEAOG TWV TPLWV
taéewv Tou Nupvaciou (Jindal-Snape, 2016 2019¢ Jindal-Snape et al., 2020). ZUpdwva pe
toug Gilbert et al. (2021), n mepiodog autr) cuvdéstal pe HeTaPANTEG, oL omoieg adopolv
TOV TIPOOWTILKO, TOV OKASNUATIKO, TOV CUVALOONUATIKO KAL TOV KOWWVLIKO TOpéd. O mMPwTog
niepthapBavel tnv dloouykpaoia, to UAo, TNV UTaPEN EGIKWY EKMALSEUTIKWY AVaYKWY
(EEA), 0 0LKOYEVELOKO KAl TIOALTIOMLKO TTAQCLO TV MaBnTwv. 2to S£UTEPO GUYKATAAEYOVTOL
N evepyoc eUMAOKN ot pobnotakn dtadkaoia kat Ta Kivntpa Twv padntwy Omwe Kat ot
nipooSokieg-xaunAEG 1 UPNAEG- yla To VEo axoAeio. Tpitov, n oxoAwkn petaBacn oxetiletat
Ue ta enineda “evunuepiac (well-being)” Toug eVvtog TG oXOALKAG KOWVOTNTAG, TA OTola [e-
TaBalovtal GNUAVTLIKA LETA T PeTaBacr) Toug otn SeutepoPfabuta. H eunpepia oxetiletat
Aueoa Pe TNV PUXOAOYLKH KATACTAGH, TNV LKAVOTNTA TIPOCAPUOYNG KOL TLG KOWWVIKES SEEL-
otNteg Twv pabntwv (Jindal-Snape & Cantali, 2019b Jindal-Snape, et al., 2020 Symonds &
Galton, 2014). O tétoptog TOUENC adopa TIC SLATIPOCWIILKEG OXECELG TOUG HE Ta UTTOAOLTA
HEAN TNG OXOALKNG KOWOTNTOG (OUUUABNTEG, EKTALSEUTIKO KO SLOLKNTIKO TIPOCWTTLKO). ETti-
ong, oxetiletal pe tnv kavotnta dnutoupyiag i Statnpnong GIMKWY SECUWVY LE VEOUC GU Y-
HaBNTEC Kol ekelvoug armo to SnuoTiko avtiotolya (Gilbert et al., 2021). Ot tpoavadepopeveg
HETABANTEC MAPOUOLATOVTOL EKTEVECTEPA OTLG EMOUEVEG EVOTNTEG.

1. IIpocookieg perafaocng
1.1. Illpocioxics puerdafoons kar pvio

OLRice et al. (2011) e€étacav TG oXEOELS TwV SUO SLACTACEWVY TWV TPOCSOKLWY UETAPRA-
ong oto lN'upvaoto (avumopovnoia kot avnouyieg) pLe To dpuAo. MNa tn LETpnon Twv LetapAn-
TWV aUTWV, xopnynoav 600 epwtnpatoAoyla to “The Secondary Transition Adjustment
Rating Tool (START) ko to “Streghths and Diffilculties Questionaire (SDQ)”. Ta epeLVNTIKA
anoteAéopata avédelfav tnv Lmapén Stadopwv GUAOU ot eMiMESO AVNOUXLWY, UE Ta Kopi-
tola va ekdpalouv uPnAOTEPES GUVOALKA avnoUXIES, oL omtoleg oxeTilovTal e TNV OXOALKN)
epyaoia, Tnv nelBapyia, TLC AMWAELEC CUMMAONTWY, EKMALSEUTIKWY KOL TNG OXOAKAC POUTI-
VG, TIOU ELXOV KATAKTNOEL 0TV MpwTtoBabuta. Autéc ol “oyoAikéc avnouyieg” (school con-
cerns) Twv HoBnTwv CUCXETIOTNKAV LE QUMOULTNTIKOTEPA AKASNLATIKA KOl KOWVWVLIKA OXOAIKA
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nieptBaAhovrta kal Statnpndnkav PEXPL TO TEAOG TOU TIPWTOU £Toug Tou MNuuvaaciou. Mapoia
auta, xyapaktnplotnkayv and uPnAoTepa OGOOTA CUVEPYATIKNAG CUMTEPLPOPAC, uPnAdTEpQ
oKASNUAIKA EMITEVYLATA KOl XA UNAOTEPX TTOCOOTA AIMOSLOPYOAVWTLKNAG CUUTEPLPOPAG UETA
N peTtaBacn os oxéon He ta ayopla.

Ol Waters et al. (2014) epebvnoav TG mpoadokieg petaBaong N=1023 pabntwv Anpotikol
12 etwv (n=517 ayodpLa kat n=506 kopitola) Kot akoAoUBwCE To MPWTo TPiNVo TNG doitnorg
Toug oTo NUpVAoLo, cuppeteixav 1571 padntég 13 etwv (n=828 aydpLa Kat n=743 kopitola).
Ol poobokieg petafaong Hetpndnkav pEow tng epwtnong Twv Akos kat Martin (2003),
“Mwe okepteaal 0Tt Ba eivat yia oéva n uetaBaon oou aro To SNUOTIKG ato Muuvdoto;” , ue
™ Hopdn mevrapadung KAipakag Likert (1=60ckoAn, 2= kanwg SUGKoAN, 3= KATWG EUKOAN,
4= gUKoAn, 5= dev &Epw). Ta anmoteAéopata amokaAuav OTL Ta Kopitola SnAwoav eviovo-
TEPEG AVNOUXLEC Ao O,TLTA AYOPLA, OXETIKA LE TNV KOWVWVLKA ToUuG aAANAEMiSpaon UE Toug
aMouc.

OtvanRes et al. (2019) gpelivnoav Ti¢ mpoadokiss petdBaong oto Mupvdoto, o N=98 pa-
Ontég nAwkiog 12 etwv (n=45 aydpla kat n=53 kopitola) otnv OMavdia. E¢Etacav Tig Sla-
$OopéG OTIC aVTIANYPELG TOUG OXETIKA UE TNV €uKoAla petdfoaong. Ta amotedéouata
Katébel&av oty TpLy amd T HETAPaon, ol Hadntég avnouxoloav KUpiwg yLol TN CUVEXELD
TWV OXECEWV TOUG WE T UTIOAOLTTAL LEAN TNG OXOAKNG KOWVOTNTAG. Ta ayopLa IoTEV AV KU-
plwg OTL onuavTKé elvat va yvwpilouv Nén KATOLOUG CUUUABNTEG TOUG EPXOEVA OTO VEO
oX0Agio, eV Ta Kopitola evlladépovtay SLaitepa yLa To KOWWVIKO Toug eplBdAiov. Ta
anoteAéopata amokaAuPav OTL oL LadnTég ATav BeTIKOL amévavTl oTLG TPOKANGELG KATA TN
SLdpkela Tng meplddou petaBacnc. Ta kopitola Slakpivovtav anod neplocotepous hpoBoug
yL0. TO VEO oXOAE(0 Qo 6,TL Ta OyOPLO CXETIKA UE TO VEO OXOALKO XWpPOo KaL T mbavr Blwon
aodnuUaTwy povadldag. Ta ayopla, el T LetaBacn oto Nupvaoto, evdladépovtay mepLo-
0OTEPO YLA TIG VEEC YVWOELG TToU Ba artoktoucayv, aAd kal va Seiouv 6oa elxav Nén nabet
010 SnUoTLKS oxoAeio.

1.2. Illpocooxies uerafaocns kar EEA

Ol OXOAIKEG HETAPACELG €XOUV avayvwpLloTel w¢ pio mepiodog katd tn SidpKela g
onolag, ta mawdid pe EEA avnouxoloav ePLOGOTEPO yla Tn SeutepoPabuia ekmaibeuon
KOlL OL YOVE(G Kol oL eKTaLSEUTIKOL TOUG tepipevay va eykataotafolv Alyotepo KaAd ato lu-
pvaoto (Hannah & Topping, 2012). Evw kdmotot padnteg pmopei va adnuovoloay yLa T Ue-
taPaon toug otn eutepoPabuia (Jindal-Snape, 2018), kamotot dAAol, énwg autol pe EEA,
v avtilauBavovtav oxL Lovo wg “mpokAnan {whc”, aAA& we “armetAn” Tng GXOALKNG TOUG
poutivag (Botsas et al., 2018 Mackenzie et al., 2012). El8ikOTEpQ, AVTIHETWLIOV ETUTPO-
00E€TEC EKTTALOEUTIKEG AVAYKES, EKSNAWVOVTAG TILO EVIOVEG AVNOUXLECG yLla TRV anodoitnon
TOUG amod To SNUOTIKO oxoAeio Kkat tnv eyypadn Toug oto Nupvaoto (Neal & Frederickson,
2016a). E¢édppaocav cuxvoTEPOUG Kal peyahUTepoug GOBOUC yLa THV TIPOCOPHOYI TOUG OTO
VEO OXOAKO TEPLBAANOV, AOyw TBAVWY QVATTNPLWV 1) AVAYKWY ETILITPOCHOETNG UTIOOTAPLENG
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(Mays et al., 2020). Avtiotolxo eUpnua emoipavay kat ot Rice et al. (2011), Statunwvovtag
OTL oL HoONTEG pe EEA e€Edpalav ouxvOTEPEG Kal LEYAAUTEPES AVNOUXLEG YLa TO TUpVAGCLO.

2. Ta xivTpa pnddnong Kot 1 EvePyog ENTTAOKI GTT|

pradnocraxn swudikacia

o “kivntpa pabnonc” adopolv GealTieC TwV CUUTTEPLGOPWV TTOU OXETI{OVTAL LIE TNV KO-

Snuaikn Aettoupyla kat tnv emttuyia, 6mwg noon npoondbela kataBAAAOUV oL LabNnTE,
TOCO AMOTEAECUATIKA pUBUIlouV TNV epyacia Touc, OLEC TPOCTIAOELEC ETUAEYOUV VAL QKO-
AouBnoouv kat doo emnipovol ivat, otav avilpetwrilouv pe epmodia (Schunk et al. 2008).

Qc “evepyog epmhokn” (engagement) opiletal n emBupio Twv HOBONTWVY VO CUPPETEXOUY

0€ OXOALKEG KOLL N SpaoTNPLOTNTEG, PE TNV TAPAAANAN KAAALEPYELA TNG EKTIUNONG TNG aglag
Tou oxoAgiou Kat ta odEAN TG Hadnong. H evepydg eumhokr] Kot Ta kivhtpa cupBaiouv
070 evlladEpov Twv padntwy yla To oXoAeilo Kat TV amolaucn 1660 TNS UTIOPENG EVTOG
TOU OXOALKOU TTAQLGLOU OG0 KAl TNG MEAETNG. ETUMAEOV, EMNPEATOUV ONOVTIKA TNV CXOALKH
emntuyio Twv padntwv (Collie & Martin, 2019 Liem & Martin, 2012 Martin, 2007 2009).

2.1. Kivytpo uabnong, evepyog eumiokn oty polneiary oradikacio koi pvio

OL Collins et al. (2000), e€etalovtag TG EMUMTWOELG TOU GUAOU aTa KIvNTPA KA TNV EVEPYO
gUmAoKN, SlamioTwoav OTL Ta ayopLa xapaktnpilovtal amnd xapunAoTepa MTOCOoTA KIVATPWY
KoL EVEPYOU EUTTAOKNG, OE OXECN ME Ta Kopitola. Omweg emionuavay, ol EKMALSEUTIKOL, Ta
ayoplo aduvatouv va cuykevipwBoulv, va emtAbcouv TtpoPArata, ovtog Alyotepo mapa-
ywyika (less productive). Ta kopitola avnouxoUoav TEPLOCOTEPO YLA TNV OAOKANPwWGN TNG
oxoAwkng epyactag (Cillessen et al., 2007). To 2012a, o Martin dlepelvnoEe TIG EMUTTWOELS
Tou $UAOU Kot TNG NAKLAG OTO aKOSNUATKO KIvNTPO KL TNV EVEPYO €UITAOKN O€ Seiypa
N=33.778 Auctpalwv padntwyv 12-18 etwv (55% ayopla kat 45% Kopitola) KATA Tn PETA-
Baor) Toug oto Mupvaaoto (32% 12-13 etwy, 39% 14-15 eTwv Kat 29% 16-18 eTwv). Onwg Sia-
TOTWOE, OL ETUMTWOELG TOU GUAOU O€ QUTEG TLG LETABANTEG ATAV ONUOVTLKEC, E T KopiTtola
nAwiog 12-13 etwv va Stakpivovtal anod vPnAdtepa akadnuaikd KivnTpa Kal EVEPYO &-
WITAoKN otn pabnotakn Stadikacia, oe ouykplon We ta aydpla. EmutAéov, Stamiotwoe ot
T ayopLa UOTEPOVUCAV WG TIPOC TNV avayvwpLlon Tng atlag tou oxoleiou, tnv Slaxeiplon
OXOALIKNC EpyacLaC, TNV ETILHOVH, TIG SEELOTNTEC TTPOYPOUUATIOMOU KAl TNV ECTLA0N OTN UA-
Onon. AvtiBétwe, Stakpivovtav oe PeyaAUTepn cuxvoTNTA ad autoUmovopeuaon Kat SLa-
Beon amepmAokn¢ amd to oxoleio. Amo tnv AN, Ta kopitola Sev avédbepayv uPnAd mTocooTd
ayxoug kat afEBatou ehéyxou. EKTOC OpwWC amo tnv enidpacn tou ¢puAou, mapatnprnOnke
KoL N onuavtikn enidpacn tng nAkiag ot HeTaBANTEG AUTEC, He Ta akadnuaikd kivntpa
Kol TNV akadnuaikr eUmAokn va udlotavtal Ti¢ peyaAltepeg LeTOBOAEC KaTA T Uéon (14-
16 eTwv) KaL Tn petayeveéotepn edpnpPeia (16-18 etwv).
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2.2. Kivytpa uabnong, evepyos eumioxij oty padnoioxy owaoikocio ko1 EEA

ALOYPOVIKEG LEAETEC UTTOSNAWVOULV OTL UTTAPXOUV TIOAQTTAEC TIOPELEG TNG EVEPYOU EUTTAO-
KNG TwV Hadntwy, He autoUG TTOU TIPOEPXOVTAV Ao XaUnAd Kol aotadr) enineda eUmAoKAG
va elvat Alyotepo mbavo va amodoltrioouv amno to N’UPVAGCLo eykaipwg i va akohouBrcouv
N TprtoPabuia ekmaibevon (Janosz et al., 2008). EmutA€ov, oL pabntég mou xapaktnpilovtav
oo eAAUTH EVEPYO EUIMAOKN ATAV EMioNG TLo mBavo va topoucLdcouy poBAnuoTa pabn-
ong Kot oUUTEPLPOPAG, va EXOUV AlyOTEPO BETIKEG OXETCELG e TOUG SAOKAAOUG, VA ONUEL-
WVOUV XELPOTEPOUG BaBUOUG, VA GUUUETEXOUV O ALYOTEPEC EEWOXOMKEG SpAOTNPLOTNTEG.
EruumAéov, avtipetwrlav nepLocotepes mBavotnteg va Blwoouv ekdoBLopo, e¢oubévwon
Kot tpoPAnpata Yuxikng uyetag (Archambault & Dupéré, 2017). OL pabntég pe EEA avéde-
pav xapunAotepn eUmAokn amd Toug CUVOUNALKOUG TouG Ue péon emidoon (Lovelace et al.,
2014). ErmumA€ov, ekdnAwaoav oAU xapunAd mocootd autoavTtiAning Kal MEPLOPLOUEVA Ki-
vNTpa HAbnong o€ oUyKpLon We Toug Habntég TA. Emtiong, xapaktnpilovtay amno onuavtka
TIOOOOTA PEIWONG TWV aKASNUAIKWY emitevyuatwy (Mays et al., 2020).

3. AioOnpao tov “avikev”

TIOPATIAVW €vvola €XEL ETIXELPNOEL va armooadnvioTel SLaXPOVIKA amd TOUG EMLOTHHO-
Hvsq (Maslow, 1968 1970), ue tnv alonoinon dtapopwv HOVTEAWV Kal Bewplwy, OTwg
1O povtélo “Stage-Environment Fit” twv Eccles et al. (1993) kat n “Gewpia tou Autonpoo-
Stoptouov” (Self- Determination Theory-SDT) twv Ryan et al. (2000). H Bewpla SDT Stakpivet
TPELG BAGIKEG PUXOAOYLKEG AVAYKEG: TNV LKOWOTNTA (“UTOPpW va TO Kdvw”), TNV OLUTOVOLA
(“umopw va to kavw aveédptnta”) kal Ty cOvapn SECUWV, LE AMWTEPO OKOTO TNV OVA-
mituén Tou aloBnuatog Tou “avikety”. AuTEG 06nyoUlV OTnV EVIoXUGOH TWV KWVATPWV, TNG EUN-
peplag Kot Tng amolauaong ato véo oxoleio toug (“atodavouat 6Tl pue cuvdéouv kat Ue
povtifouv”). H ekmAnpwaon autwy Twv avaykwyv Ba 0dnynoetL os avénuéva kivntpa kat Ba
EXEL WG MOTEAECHA TNV EUNMEPLA KaL TNV amdAauon oto Fupvacto. Onwg tévioay ot Eskeld
-Haapenen (2020) kat ot Uka et al. (2020), evtog evog uyloug oxoAtkol meptBailovtog, adl-
apdLofritnta kaAAlepyeital To alobnua tov “avikety”, ue Toug padntég va atcbavovtal
“lootiua UEAN TNG OXOALKNG KOvOTNTAG”, QG EK TOUTOU, Ta OXOALKA TtEPLBAAAOVTA TIPEMEL VA
€vOappUVOUV TNV TIVEUUATIKH, KOWWVLKF, YVWOTLKA KAl GUUTEPLPOPLKH TOUG aVATITUEN.

3.1. AicOnua “avixery” Kai pvio

YUudwva pe toug vanRes et al. (2019), To oxoAkO MAQLGLO €XEL TNV LOXUPOTEPN eMibpaon
oTnV PeTafaocn twv padntwv oto Nupvacto. Alamiotwoav OTL Katd Tnv epliodo autn, ta
KoplTola avnouxouoay MEPLOCOTEPO Ao Ta ayopLa OTL 8 Ba UMOPECOUV VA ATTOKTGOUV
diloug oto véo oxolelo (vanRes et al., 2019). Onwc emonuavonke amo tnv Sirsch (2003), n
amnoktnon véwv ¢idwv oto NUUVAGCLOo glval GNUAVTIKA ylo OAOUG TOUuG HaBnTeg. OL xapunAng
TIOLOTNTAG OXECELG LETAEY TWV HEAWV TNG OXOALKNG KOWVOTNTOG KAl T XaUNAd emineda ouv-
6€0NG TWV HABNTWV LE TO OXOAELO GUOXETIOTNKAY UE CUVALOONUATIKEG SLATAPAKES, OTWG
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TO AyXo¢ KoL N Katd®Aupn. Ta kopitola SAAWGCV EVIOVOTEPEC AVNOUXIEC Tt O,TLTA ayopLa,
oL onoieg adopoloav TNV KOWWVLKN Toug aAAnAemidpacn pe toug aAoug (Waters et al.,
2014). OuJindal-Snape et al. (2023) tovicav otL ta kopitola Stakpivovtav amd enineda vn-
AOTePNC TTOLOTNTAC PLALKWY SECUWV KOl KOWVWVIKWY SEELOTATWY Katd Thv Ttepiodo petdpa-
ong. ESwvav peyaAutepn éudacn otnv cuvavaotpodr e TOUG GUVONALKOUG TOUG aro 0,TL
Ta ayopLa Yeyovog mou ta Bétel o peyaAltepo kivduvo Puxoloyikrg Suadopiag, edv avtol
ol ¢ptAkot Seopoi StatapayBolv katd tn Stdpkela g LetdBaocnc. Opoiwe, Kal Ta ayopLa
SAwoav OTL ONUAVTIKA YL TNV PUXLKNA TOUG eunuepia oto Nupvaacto Atav n Statrnpnon oéu-
AWV SECUWVY UE CUUUABNTEC OO TO SNUOTIKG 0X0AEL0, AAAG KaL N doitnon peyaAlTepwV
adepdwv og auto (Jindal et al., 2023).

3.2. AieOnua “avijxerv” kor EEA

Ta maubLd pe EEA iowe avtpetwnifouv emumpooBetec SUGKOMEG KATA TN UETAPROOH TOUG
010 [UMVACLO, E ONUOVTLKEG CUVETIELEG OTN UXOKOLVWVLKI TIPOCAPOYN TOUG OE CUYKPLON
e Toug padntég TA (Hughes et al., 2013). Etal, umopel va amoyonteutouv armo tn véa oXOALKH
POUTIVQ, YEYOVOC TTOU HE TN GELPA TOU SUvaTaL VO LELWOEL TTIEPALTEPW TNV CUVEECH TOUG UE
T0 VEO oXOAelo, SNnHLOUPYWVTAG LOKPOXPOVIEG SUGHEVELG ETUITTWOELG 0TN AELToupyla KaL TNV
gunuepla Toug evtog autou (Seidman & French, 2004). Qg ek TouTou, T0 aioBnua tou “avh-
KEW” aTn oYoAKA KOWOTNTA LEWWVETAL CNUAVTIKA, £X0vTag W GUOLKO emakoAouBo ta uPnid
Tmooootd adkaloAdyntng amnouciac—"truancy” (Evangelou et al., 2008 Vaz et al., 2014b).

Oplopéveg Suakoieg Puykng uyelag, omwge n Atatapayr EANelppatikrg Npoooxng-Ymep-
Kvntikotntog (AEM-Y), ta mpoPAiuata Staywyng kat n Alatapayxn Odopatog Autiopol
(ADA), uropei va oxetilovtal pe Tig Alyotepo BeTIKEG AAANAETILOPATELG LLE TOUG CUOONTEG
KOLL TOUG EKTTAULOEUTIKOUG KOl KAT' EMEKTAON 08NyoUV Gg aLoBnpata amotuyiag, amopovwong
KoL ardoupong. Q¢ ek TouTou, oL padntég pe EEA sivat iblaitepa evaicBntol oe ptwydtepa
aKoSNUAIKA Kol KOWWVIKO-cuvaloOnuatikd anoteAéopata (Appleyard et al., 2005).

Eld1koTEPQ, OL LaBNnTéG e ADA avtieTtwrtilouv onUavTkEG SUCKOALEG KaTA TN LeTaBach
Toug oto lupvaocto. To péyeBog tou véou axoAtkol meptBaAlovtog Toug SnuLoupyet alobn-
pata ¢opou kat avaohalelag (Hannah & Topping, 2012), Adyw Twv MOKIAWY AXWV eVTog
autoU. AvTILeTW{ouV TEPLOCOTEPES TUOBAVOTNTEG EKPOPLOMOU, BupaTomoinong Kol mepL-
Bwplomoinong amnd Toug cuVoUNAIKOUG TOUG, e TOUG KlvEUVOUG amdoupang Kol OPLOTLKAG
gykatdAewng tng poitnong toug va eivar moAl uPnlot (Neal et al., 2016a).

4. M£0ooog

4.1. H mapovoa épevva,

21n 61ebvn BLBAloypadia, mapatnpeital EANAEWPN EUMELPIKWY EPEUVWV OXETIKA LE TN ME-
TPNON TWV TPOGSOKLWY LETABAONC, TWV KVATPWV, TNG EVEPYOU EUTAOKNG OTN Labnatakr) Sla-
Swkaotia Kot Tou ateBripotog tou “avikely” oto NUUVActo T60 HadnTwy TUTKAG AVArTtuéng
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(TA) 600 kot ekeivwv pe EEA. I dpola cupmepaopata katéAnéav ot Jindal-Snape et al.
(2006), ot Hannah kat Topping (2013) kat ot Hughes et al. (2013). Ov West et al. (2010) umo-
otnpLéav otL uTtapxeL BLBALOYPadLKO KEVO OXETIKA LE EKELVA TA TIOLSLA YL TOL OTTOLAL N LETA-
Baon oto Mupvaclo propsi va eival pia mo eVAAWTN oTypn, Omwe auTd pe EEA. Opoiwg,
otnv eAAnvikn BLBAloypadia mapatnpeital EAeWPn EPEVVNTIKWV TTPOCEYYICEWVY, [LE OKOTIO
TN METPNON TWV MAPOTTAVW UETABANTWY TO00 0€ HaBNTEG TA OO0 KAl G EKELVOUG TTOU Aatd-
Bavouv unnpeoieg el81kAg aywync (EA). AuTO TO EpEUVNTIKO KEVO ETUSLWKEL Vol KOAUIEL N
Tiapouca EpEuva.

JKOTIOG TNG N CUYKPLON LABNTWV YEVIKAG TAENG KaL ekelvwy Tou AapBdavouv untnpeoieg EA
otnv A’ Tupvaciou, avadopikd LE TIG SLACTACELS: o) TwWV TIPOCSOKLWY LETAPRAONC OE aKa-
SNUAiKo Kot KOWWVIKO TAALGL0 B) TwV KWVATPWV HABNnong, y) TnG evepyol EUMAOKNG OTN Ma-
Onotakr Sladikacia kat §) Tou alobripatog tou “avikew”. Na tnv eniteuén avtol Tou
okormoU, eTAEXONKe n GUAAOY TIOGOTIKWY S50UEVWY. Mol LETPNON TWV MOPATIAVW LETO-
BAntwv, oto Selypa xopnyndnkav, og évtunn popodrn), tpia PuxoueTpika epyoaleia: 1. To epw-
TnUatoloylo avtoavadopdg “The Impending Transition to Secondary School Perceived as a
Challenge and Threat-pre transition” (oto g€A¢c: ITCT), 2. n KA\ipaka “The Student Motivation
and Engagement Scale-High School” (oto €€n¢: MES-HS) kat 3. n KAipaka “Inclusion Climate
Scale” (oto €€n¢: ICS). Ta mapamndavw gpyaleia anodobnkav otnv eEAANVIKA YAWooo Kat Xo-
pnynonkav oto Seilypa tng €peuvac.

Ta epguvnTikd epwtrpata kabopiotnkav wg e€AC: 1.Molol Seikteg aglomiotiag Twy epya-
Aelwv ITCT, MES-HS kat ICS;, 2. Yrapyxouv StaduAikég Sladopég wg mpog TG TPOCGOOKIES -
TaBaong, Ta KivnTpa Kol TV evepyo eumAokn otn pabnotakr Sladikacia kot to aiobnua
Tou “avikew”; 3. Ytdpxouv Stadpopég Hetatl padntwv TA kat padntwv pe EEA wg mpog Tig
6Leg petaPAnTEg;.

Ol Baoikol oTOXO0L TG £pEUVAgG lval apXLIKA 0 EAEYXOG TWV TIUWV afLOTLOTIOG TWV UTTOKAL-
HAKWV TwV XopynyoUEVWY PUXUOTEPIKWY epyaleiwv. Ev cuvyeia, o evtomiopog Stadpopwv
$UAOU WG P0G TIG TPOCdOKieg LETABAONC, TO KIvNTPA KAL TNV EVEPYO EUITAOKN, TO ailcOnua
Tou “avrkew”, aAAd Kal Twv Stadpopwy HeETafy pabnTtwv TA Kat ekeivwy pe EEA wg tpog TLg
161e¢ e€etaldpeveg petaPAnTEG.

4.2. Zoppetéypovreg

To &elypa tng mapoloag peuvag eTAEXONkKe Le TN uEB0So kaTtd cuoTAdEeG. Aslypa armo-
téAecav N=420 pabntég A’ Tupvaoiou (n=224 kopitola kat n=196 ayopLa), oL omoiot ¢pot-
TOUOQV O€ OKTW OXOALKEG HOVASEG TOu VopoU Mayvnaiog (5 aotika kat 3 mepidepelakd
oxoAeia). Meta€l autwy, evromiotnkav N= 50 uadntég (n=25 ayopla kat n=25 kopitala), ot
omoiot Addppavav unnpeoieg EA. Ot Slayvwaoelg Toug Atav Mabnotakég Auokolieg (MA), pe
ouvvoonpotnTa AEM-Y kal ZuvaloBnuatikeég Slatapaxeg. Thg Xopnynong Twv PUXOUETPLKWY
epyaleiwv oto TeEAKO Selypa TnG Epeuvag, mponynNOnKe pio TAOTIKN €PEUVA OE VAV ULIKPO
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TANBUOUO pabntwy, cuvolkd N=56 (n=36 padntpLec kat n=20 padntég A’ Mfupvaciou). IKo-
TOG QUTNAG O EVTOTILOUOG MapaAelPewV Kal n S10pBwon mbavwy 6aAUATWY OTLG EPWTIOELS
Twv epyaleiwv. Onwce SLamotwOnKe, n TAOTLKN £PEUVA MTAV LKOVOTIOLNTLKI, XWPLG VoL XPEL-
00ToUV aANAYEG OTLC SLATUTIWHEVEG EQWTHOELG.

4.3. Aiadikacio.

H mapovoa moootikf £pguva amoteheital and SU0 SLASOXIKEG UETPAOELS, UE TNV TPWTN
va Tipaypatomnoteital Toug urveg OktwPplo-NogpBpLo tou 2022 Kol TNV EMOVOANTITIKA UE-
TpNON, Toug pveg Ampidto-Mdio tou 2023. Kat oTig U0 GACELG TN TTIOOOTLKIG EPEUVAC XO-
pnyndnkav evtog tg oXoAlkAG Ta&Nng ta idla epwtnpatoloyla avtoavadopdg, otov idlo
aplOpo pabntwv A’ fupvaciou. O xpovog CUMIANPWONG Toug fTav 45 Aemtd. Apou eAnddn
n amapaitntn adsta Ste€aywyng Thg mapoucag Epeuvag amo tn dlevBuvon AsutepoBadutag
eknaidevong Mayvnoioag (ap.mpwt.14586/4-11-2022) kot tnv Emttpornr HOWAG Kat Asovto-
Aoyiag g Epeuvag tou Natdaywykol Tunuatog EWdkng Aywyng tou Mavemotnuiov Ogo-
caliog (ap.mpwt.188/4-2-2022), evtomiotnkav oL GXOAKEG Hovadeg Kol akohouBnoe
TNAEDWVLKY EVAUEPWON TOU SLOLKNTIKOU TOUC IPOCWIILKOU YO TOUG EPEUVNTLKOUG OKOTIOUC.
OETIK amAvtnon E6wWoav OKTw OXOALKEG LOVASEC, TIEVTE EVTOG TOU AOTIKOU LOTOU TNG TTOANG
KOLL TPELG EVTOG TG MepLdEPELAG QUTHG. KATOTLY, N EpELVATPLA ETLOKEDTNKE TLC Tpoavade-
POUEVEC OXOMKEC LOVASEG, UE OKOTIO VAL EVIULEPWOEL TOUG ABNTEG YL TO OKOTTO KAl T Ué-
8080 €peuvag, OMwG Kal TG CUVONKES CUKUETOXNG TOUG o€ auThv. Ot TeAeutaiol kKAOnKav
VOl EVNLEPWOOUV TOUC YOVEIG/KNOEUOVEC TOUG, LECW KATAAANAOU EVTUTIOU TTOU TOUC HOLPA-
OTNKE, UE OKOTIO TNV €yypaidn cUYKATABOESDN, YLO TN CUMUETOXNA TwV Hadntwy otnv culoyn
TWV OooTIKWY deSopévwv. Apol AndOnoav ot yypadeg CUVALVETELS, N EPEVVATPLA ETILOKE-
DTNKE TLC OKTW OYOALKEC LLOVASEC SLASOXIKA, TTPAYLOTOTIOLWVTAG TNV EPEVVNTLKN Sladikaaia.
Ol padntég ue EEA mpooeyyiotnkav KOTd LOVOS apXLKE ortd Toug 18L1KoUG atdaywyoug Toug,
waote va anodpeuyBei n Blwon Suodopiag. AkOAoUBwWE TOPOUGLA TWV EKTTAULSEUTIKWY ELOIKNAG
aywyng, adol evnUepWONKOV POCWTILKA OO TNV EPEVVATPLA YLOL TO TIEPLEXOUEVO TNG £PEU-
VoG KoL TO 81KO TOUG pONO O€ AUTHY, TOUG HOLPAOTNKE TO EVTUTIO £yypadng cuyKATABEoNG
GUMETOXNG TOUG.

4.4. Epyaicio

Tng xopnynong Twv YUXOUETPLKWY EpYOAELWV 0TO TEALKO Selypa Tng Epeuvag, tponynonke

TUAOTIKA €peuva oe N=56 pabntwv A’ Nuuvaciouv pe M 12,5 £tn (n=36 kopitola Kot

age=
n=20 aydpLa), Ue KOO TOV EVTOTILOWO Ttapaieipewv kat tn S16pbwaon mbavwv odoApdTwy
OTIG EPWTNOELS TOUG. Omwg StamotwOnke, n TAOTIKA €PEUVA ATAV LKAVOTIOLNTLKK, KOl WG

€K TOUTOU &€V XPELACTNKOV TPOTIOTIOLOELG OTLC SLATUTIWUEVEG EPWTNOELG.

4.4.1. A§loAdynon npoodokiwv petaBaocng: To epwTNUATOAOYLO auTé-avadopds «The
Impending Transition to Secondary School Perceived as a Challenge and Threat pre transi-
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tion» amod60nke ot EAANVIKA WG: “EpWTNUATOAOYLO auToaVaPOPdS yia TV aéloAdynon
NG emkeluevng uetaBaon oto fuvuvaoto wg MpokAnon kot wg ArtelAn”

To ITCT (Sirsch, 2003) alohoyet Ti¢ mpoodokieg petafaocng oto Nuuvaacto, e Bacn Toug
A&oVveC TNC aKkadNUAIKAC KoL KOWWVIKAC TIPOKANGNG Kal amelAig Nuuvacto. Katookeudotnke
arto tnv Sirsch (2003) yia ta taidLd otnv teAeutaio Taén Tou Anpotikou, aAAA oTnv mapouca
€peuva xopnynbnke oe pabntég tng A’ Tupvaciov atnv apyr TG oXOAKNAG XPOVLAG (UAVEGS
YenmtéuBpLog-OKktwPpLog), yla va LETPROEL TIC TPOoSOKIES KATA T HETGBacT] Toug oTo lu-
pvaoto. AroteAeital amo 28 epwTroELS, OL OTIOLEG LECW Miag TETPAPBABOUNG KAlLaKAC TUTIOU
Likert (1 = Aladwvw amoiuta, 2 = Aladwvw ApPKETA, 3 = JUPGWVW APKETA, 4 = SUPPWVW
amnoAuta). MNepthapBavel TEcoepLg UTTOKALLAKEG: TNV akadnuaikn mpokAnon (8 Séuarta: m.y.
«Otav oképTouQaL TNV MPWTN XPOVLA OTO VEO LIoU OX0AE(0, avurtopovw ylatl Ba pabw moANd
VEQ TIPAYLOTAY), THV KOWWVIKN TPOKAnan (6 G€uata: m.x. «OTav OKEPTOUAL TNV TPWTH XPO-
VLd OTO VEO [oU Ox0Aglo, avurouovw, ylati Ba umopéow va Staokedbalw ue aAda moudia»),
™mv akadnuaikn amrelAn (8 Vuata: m.y. «OTAV OKEPTOUAL TNV MTPWTN XPOVIA OTO VEO LOU
OXO0AE(0, AVNOUXW TIWE UMOPEL VOl N YVWwPLlw 60a amattoUVTaLy) KAt TNV KOLVWVIKI) ATELAR
(6 B€parta: m.y. «Otav oKE@PTOUQAL THV TIPWTH XPOVLIA OTO VEO UOU GXOAEID avNOUXW UNTIWE
atoBaviw apKetd uovog/n»), $Tov UTIOAOYLOTIKO GOPOLoUA TWV UTIOKALUAKWY SV UTIAPXEL
avtiotpodn Babuoioynaon.

To epwtnuatoAdylo xopnyndnke o deiypa EAAvwy pabntwy amod toug Botsas kat Kele-
sidis (2018). It oxetikr toug dnuoacicuon dev meph\appavertal N HeTdPpacr] Tou oTa EA-
ANVLKQ, KOL WG EK TOUTOU OTNV TapoUoa EPEVVA TO EPYOAELD amoSOONnKe oo tnv epguvhTpLa
otnv eAAnvikr yAwoaoa.

4.4.2. A§LoAGynon TwV KWWATPWV KoL TNG EVEPYOU EUIMAOKIG TWV padntwv/pLwv otn pa-
Onowakn Stadwaoia. H KAipaka MES-HS anod60nke ota eAAnvIka wg: “KAipaxa Kivitpwv
kat Evepyou EumAokncg otn Madnaotakn Awadikaoia yio tn AsutepoBaduta Exraibevon”

H npoavadepBeioa KAlpaka amoteAel Eva PUXOUETPLKO EpYaAEio, TO Omolo HETPA Ta Ki-
VNTPQ KL TNV EVEPYO eUTAOKN Mabntwv nAtkiag 12-18 etwv (Martin, 2012b). AnoteAeitat
amno téooeplg mapayovteg PYnAdtepng taéng (higher order factors) kat 11 mapdyovTteg mpwtng
taéng (first order factors). Mo cuykekpLUéva, 0 TPWTOG mapayovtag VPNAOGTEPNG TAENG eival
N MPOCOPHOOTLKI YVWOTIKN WKavotnta (adaptive cognition), (y. «Av mpoonadriow okAnpd,
MOTEVW OTL VA KAVW OWOTA TG CYOAIKEC EpYaTiec»), n omola amoteAeital amod TPELC mapd-
YOVTEG MPWTNG TANG, TNV automenoiBnaon, Tnv afla (tou oxoAElou) KaL Thv E0TLACN OTN UA-
Bnon. Asutepog mapdyovtag uPnAdTePnS TAENG N MTPOoaPHOCTIKA cupnepLdopad ( adaptive
behaviour), (rtx. «Av dev umopw va kataAaBw Ti¢ oYoAKEG epyaoiec Lou, Ti¢ StaBalw moAAEg
POPES UEYPL VA TIC avTIANPTw»), armoTteAOVEVN Ao ToV oXeSLAOUO, T SLUXELPLON EPYACLWY
KoL tnv empovn. Tpitog mapdyovtag uPnAdtepng TGENG n SUCTIPOCAPUOGTIKA /MAPEUTIO-
SLoTikn yvwotikA kavotnta (impeding/maladaptive cognition), (mx. «Otav dev ta kata-
PEPVw TOOO0 KaAd ato axoAeio, ouyva Sev eiuat alyoupog/n mwWe Vo TO amo@Uyw WATE va
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unv éavaouuBei»), n omoio mepAapBAVEL TO Ayx0g, TV artoduyn amotuxiog, katl Tov afé-
Bato €heyyo.) TEétaptog mapayovrag UPNASTEPNG TAENG N SUCTIPOCOPHOCTLKI) CUUTIEPL-
dopa (maladaptive behaviour), (mx. «Exw otauatioet va evéiapépoual yia to oyoleio»),
aroteAoUEVN artd TNV AQUTOUTIOVOUEUGN KAl TNV arteUMAOKN. Stnv KAipoka MES-HS Sev me-
pAappavovtal epwtnoelg Ke avtiotpodn BabuoAdynon. Kabe mapdyovrag mepthapBavel
TECOEPLG EPWTNOELG, WE EK TOUTOU 44 gpWTNOELG, e TN Hopdr) emtdBabung kKAlpakag TUmou
Likert (1= Aladpwvw amoAuta £we 7= SUpdwvw anoluta).

H KAipakoa MES-HS, mipwy tnv mapouoa £peuva, Sev €xel xopnynBel og delypa EAAAVwy pa-
Ontwv. H xopriynor tou og EAANVEG HaBNTEG 0TNV MapoUoa EPEUVA AIMOTEAEL TTPWTOTUTILA.

4.4.3. AloAdynon tou atodnpatog tov “avikew” H KAiuako ICS anodo0nke ota eAANVIKA
w¢: “KAiuaka Evraéiakou KAluatog”

H KAlpaka ICS kataokeudotnke amnd toug Schwab et al. (2018), ot onolot emyeipnoav va
amoTUNWOooUV TG avtiAfPelg N=699 Mlepuavwv epnpwv padntwv pe EEA (10-17 etwv) yla
TNV TOLOTNTA TNG CUMTITEPIANTITIKAG EKTABEVONG KAl TOUG TTPOWONTIKOUG TTOPAYOVTEG TOU
BeTikoU KALHOTOC EVTOG TNG YEVIKAC ekmaideuong. AmoteAeital amod 28 epwWTINOELS, LETPA
péow TeTpaBadung kAtpakag otul Likert (1 = Aev loxUet kaBoAou, 2 = MaAAov dev LoyUEL, 3
= MdaM\ov LoxUel, 4 = IoxUeL armoAuTa), TNV Tapousia, Tn CUMUETOXN, TV arodoyr, To ai-
oBnua Tou “avikety” To akadnuaikd emteypata, kal to Babuo Puxikng evetlag Twv pa-
Ontwyv, nAwiag 10-17 etwv. Ta €PEVVNTIKA AMOTEAECUATO TNG HEAETNG TwV Schwab et al.
(2018) katedetéav OtL Ta taudLA e EEA pikpotepwy Taéewv Blwvav Betikdtepo KAl Evta-
€NnG, T0 OTI0l0 GUVEEETAL GTEVA WE TNV QUTOAVTIANYN, TNV KOVWVIKY KOL TNV CUVALOTINUATIKN
évtaén. e eNANVIKO HoBnTiko MANBuouo, dev €xel yivel n xoprynon tou. Ot Achtaridou et
al. (2022) e&€raoav tnv eykupotnta tng ICS, og v=907 AyyAoug padnteg nAwkiog 11-15 eTwv.
08nynénkav otnv mPoaBnkn Kiag akopun urokAipakag “Amodoxn Kol urtooTrPLEN artd Toug
ouvounAikoug”. EAey€av kal Katéypaav toug SeikTeg aflomioTiog Kal eyKupOTNTAG LETOEY
Twv UTtoKALLAKwV TG ICS [“Yrtootnpién kat gpovtiba amd toug ekmatdeutikous” (a=0,94),
“Yuvatodnuartikn eunepia”’ (a=0,89) kat “Arrobdoyn kat urtootrplén amo toug cuvounAikoug”
(a=0,79)]. TéAog, emeonpavay TNV uPnAn cUCKETION UETALY TWV TPLWY UTTOKALUAKWY. H Tta-
povuoa KAtpaka emAéxOnke, kabBwg Sev xel xopnynOel o eEAANVIKO LaBONTIKO MANBUGUO KOl
e€umnpetel KAAUTEPQ TOUC EPEUVNTLKOUG OKOTIOUG.

5. AmoteléopaTa

5.1. Avaiven dedouévav

YTV mapoloa £pEUVa, Ta EPEUVNTIKA Sedopéva avaAlOnkav HECW TOU OTOTLOTIKOU Ao-
YLoULKOU SPSS. To epeuvnTikd Selypa akoAoUBEL N KOWOVIKH KOTOVOUN Kol WG €K TOUTOU
e€etaotnke o deiktng aflomiotiag McDonald’s omega (W) Twv UTTOKALUAKWY TWV TPLWV XO-
pnyoluevwy gpyaleiwv (ITCT, MES-HS kat ICS) avti tou Cronbach’s alpha (a), kaBw¢ o
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TIPWTOG ELVaL TILO AVOEKTIKOG OTIG OTOTLOTIKEC AVAAUCELG SESOUEVWY E N KAVOVIKH KATO-
vour| (Hayes, 2020).

Me OKOTIO TNV amAvTnon Tou 1% epeuvnTikol EpWTNMATOC, EAEYXONKav ot deikteg aflomi-
oTiOC W TWV TEGOAPWVY UTOKALUAKWY Tou ITCT (Mivakag 1). Aedopévou OTL N ECWTEPLKA
ouveénela Bewpeital ouvnBwe amodektn av n ektipnon eivat 0,70 1) peyaAUTEPN, OL TLUEG
TWV UTIOKALLAKWY «akatNUAik TIOKANGCN» KO «KOWWVIKT) QTTELAN » XapaKTnplovTal wg amo-
SekteC (w=0,79 kot w=0,76 avtioTola) KAl EKEIVEC TWV UTIOKALLAKWY KKOLVWVIKI TIPOKANGN »
Ko «akadnuaikn ansidn» wg koheg (w=0,82 kat w=0,80 avtioToa).

Nivakag 1: Acikteg aélomiotiac w Twv umokAyudkwv tou ITCT

McDonald’s w Ap1Bu6G eEpwToEWY
akadnuaikn mpokAnon 0,79 8
KOWWVLKA TIPOKANncn 0,80 6
aKadnUaikr ameln 0,82 8
KOWWVLIKA amelin 0,76 6

Ev ouvexela, kataypddovtat ol SeiKTeC A&LomoTiog w TWV 6 TPWTWV UTTOKALLAKWY TNG MES-
HS, oL omoleg peTpolv Ta BeTIKA KivnTpa LABNoNG Kal evepyol €UIMAOKAG 0T LabnaolokKn
Stadikacia. Onwg Stamiotwvetal, ot TIEG aflomiotiog autwy eivat amodektég (Mivakag 2).

Mivakag 2: Asikteg alomiotiac w Twv FETKWV KIVATPWV Uddnong Kot
NG eVepyoU eumAoknc otn padnaotakn dtadikacio (MES-HS)

McDonald’s w ApLOpOG EpwTACEWY

avtonenoibnon (self-belief) 0,71 4
afia (tou oxoAeiou) (valuing) 0,74 4
eotiaon otn padnon (learning focus) 0,68 4
oxedlaopog (planning) 0,67 4
Slaxeilplon epyactwv (task 0,68 4
management)

emuovn (persistence) 0,70 4
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AkoloUBwc, atov MNivaka 3, mapouactalovtal ot SeiKTEC AflOMLOTIOC W TWV 5 EMOUEVWY UTTO-
KALLAKWY, OL OTIOLEG LETPOUV TOL APVNTIKA KIVNTPOL KOL TNV EVEPYO EUNAOKN OTN pabnolakn
Stadikaoia. Opoilwg, oL TLEC TWV UTIOKALUAKWY QUTWV XapaKTnpllovtal wg amodeKTEC.

Nivakog 3: Asikte¢ aélomioTiac w TwV ApVNTIKWVY KWWATPWY UdBnNonc Kot Tne eVepyou eu-
nmAokn¢ otn padnoakn Stadikaoior (MES-HS)

McDonalds’ w ApLBLOG EpwTHOEWY
ayxog (anxiety) 0,67 4
anoduyn amnotuyiag (failure avoidance) 0,77 4
aBEBatog £Aeyxog (uncertain control) 0,71 4
autoumnovouevon (self-sabotage) 0,81 4
amnepnAokn (disengagement) 0,79 4

Ev ouveyela, eAéyxOnkav ol Seikteg aflomotiog w Twv UTOKALAKWY TN ICS, ol omoiol ma-
pouactalovral atov Mivaka 4. Onw¢ SLAMIOTWVETAL, OL TUEG QUTEG Xapaktnpilovtal KaAEC.

Mivakag 4: Acikteg aflomiotiog w Twv UToKALUAKwWY TN KAipakag ICS

McDonalds’ w ApLOuog
EPWTACEWV
YriootrpLén kat ppovtida armod toug ekmatdeuTikoug 078 1
(teachers’ support and care) !
JuvaloBnpatikn epmelpia (emotional experience) 0,86 17

I TNV ammAvTnon Tou 2°° epeUVNTIKOU EPWTAATOG, ETUAEXONKE N LN TIOPAUETPLKY AVAAUGCH
(Independent-Samples Mann-Whitney U Test). Méow auUTrG, EVTOTOTNKAY GNUAVTIKEG OTA-
TLoTka Stadopég ulou o Téooeplg uTokAipakeg tng MES-HS (“eotiaon otn uadnon”, “Sia-
Xelptan epyaoiac”, “ayxog” kot “aBéBaio¢ EAeyxo¢”) kal o€ pia umokAlpaka tou ITCT
(“akadnuaikn ametAn”). Itig umokAipokeg tou ICS dev mapatnprOnKav OTATIOTIKA GNua-

VTIKEG SLadopég dpulou (Mivakag 5).
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Mivakag 5: Atapopéc pUAoU OTIC UTTOKAIUOKES TWV YUXOUETPIKWY Epyadsiwv ITCT,
MES-HS kat ICS

YrokAipakeg p-value*
akadnuaikng mpokAnon 0,789
KOWWVLKI T(POKANGON 0,486
akadnuaikn anen 0,004
KOWWVLKN ameln 0,321
autonenoibnon 0,324
aia (tou oxoheiov) 0,073
eotiaon otn padnon 0,049
oXeSLAONOG 0,619
Slaxeiplon epyaociag 0,004
€MLOVN 0,582
Aayxog 0,043
anoduyn anotuyiag 0,155
aBEBatog éAeyxoc 0,014
QUTOUTIOVOREUDN 0,297
QTtEUTTAOKN 0,242
Yrniootptén kat ppovtiba armd toug 0,988
EKTTALOEUTIKOUC

JuvaloBnpatikr epmetpio 0,496

1. Entinedo otatiotikng onuavtikotntag p=0,004

H avaAuon twv mocoTtikwy 6E60UEVWY, UE OKOTIO TNV OIAVTNON Tou 3% epEUVNTIKOU £pW-
THHUATOC, 08yNOE GTOV N EVIOTIOUO GNUAVTLKWY OTATIOTIKA Sladopwv HETALU padntwv
TA ko ekelvwv pe EEA (Mivakog 6).
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NMivakag 6: Atapopéc uetaét padntwv TA kat ekeivwv Ue EEA oTIC UTTOKAIUOKES
TwV YuyoueTpKWY epyareiwv ITCT, MES-HS kat ICS

YrokAipaKeg p-value*
akadnuaikr pokAnon 0,719
KOLWWVLKA TtpdkAncn 0,661
akadnuaikng anein 0,671
KOWWVLKA ame\n 0,915
autonenoibnon 0,557
agia (tou oxolelou) 0,893
eotiaon otn padnon 0,549
oxedLaopuog 0,264
Slaxeiplon epyaciag 0,195
€TLUOVN 0,989
Aayxog 0,573
anoduyn anotuyiag 0,153
aBEPatog EAeyxog 0,721
QUTOUTIOVOUEUON 0,783
QUITEUTTAOKN 0,882
Yrniootpién kat dpovtida anod toug 0,449
EKTIAUSEVTIKOUG

JuvaloOnpaTikn eumeLpia 0,247

1. Eminedo otatoTikng onpavtikotntag p=0,004

6. Zvoumepdopato- XvlnTnon

Vv KaL n petdpoaon oto N'upvaacto anotelel pia mepiodo ouciwdoug onpaotiag yLa tn oxo-

A wn Twv Hadntwy, mapatneolVTaL CNUOVTIKA KEVA oTn SLebvr) Kat TV eAAnVIKN
BiBAloypadia oXeTIKA HE QUTO TO gpeuvnTIKO Tiedio. H mapoloa épsuva £€0e0e WG OKOTIO
TNV KAAUPN QUTWV TWV EPEVVNTIKWVY Kevwy, e§etdlovtag tnv Sadikaoia petdpaong t16co
ylo LaBnTEG yeVIKNG 000 Kal eL8IKAG ekmaidevong. Eéetaotnkay ol Seikteg aflomiotiog Twv
XOPNYoUUEVWY PUXOUTEPLKWY EPYAAEiWY, E TNV TTAELOVOTNTA TOUC va Bewpolvtal amode-
Ktol, 6edopévou OTL oL TIHEG aglomioTiag w mou Kupaivovtal amno 0,70 kat dvw kpivovtal
KOAEC KOl TOSEKTEG.
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Ev ouveyeia, ehéyxOnke n UTopén Stadulikwyv SLadopwv (LETAEL ayopLWV KoL KOPLTOLWV).
Apxika, ta anoteAéopata amokaAluav Tnv Umapén dtadopwv GUAOU Oe pia UTTOKALAKA
tou ITCT («akadnuaikn ameiAn»). ELIkoteEpa, 0 eviomopog Stadulikwy Stadopwv oTnv
nipoavadepbeioa umokAipaka amoteAel elpnua, To onoio cupdwvel pe ekeivo Twv vanRes
et al. (2020). Ztnv €peuva toug, ta kopitola e€dbpacav PeEYAAUTEPEG KOL EVIOVOTEPEG V-
ouxleg yla Ta akadnuaikd toug emttevyuata. Eniong, ot Cilissen et al. (2007) emeorjpavay
TLG LEYOAUTEPEC OVNOUXIEG TWV KOPLTOLWY YLA TNV ETILTUXH TOUG OVTOTTOKPLON OTLG OXOALKEC
TOUG UTIOXPEWOELS.

Ev ouvexeia, mapatnpndnkav dtadopeg GUAOU OTIC MAPAKATW TECCEPLG UTIOKALLAKES TNG
MES-HS. Mpwtov, oTnv UTOKALLOKA «€0TioioN 0TN UAdNonN», EVPNIOLTIOU CUUWVEL LE EKEIVO
twv Collins et al. (2000), ot omolot StamicTwaoay OTL T ayopLla aduvaToUV Vo CUYKEVTPWOOUY,
va eMAUGOULV TIPOBARATA, GVTOG AlyOoTeEPO TTapaywyLkd (less productive) o oxéon e ta ou-
vopnAika toug kopitota. AkoAoUBw, mapataprOnkav Stabulkég Stadopig atnv UTIOKALHAK
«Slayeiptan epyaciac». To EPELVNTIKO AUTO SeS0UEVO TTPOCOUOLALEL UE EKEVA TNG EPELVAG
Tou Martin (2012a), cUpdwva e ta omola Ta aydpLa UGTEPOUCAV WG TTPOG TNV AVAYVWALON
¢ alag tou axoAeiou, TNV Slaxeiplon oXoALKNG epyaciag, TNV empovn, T Se€LdTNTEG TTpo-
VYPOUUOTIOHOU KAl TV e0Tioon otn pabnon. Opoiwg, ot Rice et al. (2011) emeonuavayv otL ot
Habntpleg e€Edpacav MEPLOCOTEPEG AvNOUXLES yLa TV Slaxeiplon KoL Tnv emttuyr] OAOKAN-
PWON TWV OXOALKWY TOUG EpYOOLWV. AVTIOETWE, Slakpivovtav cuxvotepa amod autolmovo-
pevon kat S1aBson ameumAokn¢ anod 1o oxoAsio. Ev cuvexeia, Sladulikéc Sladopeg
miapatnPnOnKay otV UTTOKALLOKA «dyyoc», EPELVNTIKO Se60UEVO, TO OTOl0 CUUDWVEL e Ta
amnoteAéopata Tng £peuvag twv Rice et al. (2011). AvadeixBnke n Umapén Stadbopwv GuAou
o€ emninedo AyXouc, L Ta KopiTola va SLoKplvovTal Ao auénuéva CUUMTWIATO AyXoug, Ta
OTIOlOL CUCYETIOTNKAWV JLE TOL OTTOUTNTIKOTEPQL AKOSNUAKA KOl KOWWVIKA OXOAKA TiepLBaAovTa
otn deutepoPabuia ekmaibeuon. TéNog, eviomiotnkav Stadopég GUAOU GTNV UTTOKALHAKA
«aBEBatoc EAsyyoc» (mapakwAuon/ amotuyia andktnon¢ yvwaong). To elpnUa autd cupPw-
VEL e ekelva TNG €peuvag Tou Martin (2012a), otnv onola Ta kopitota nAwkioag 12-13 eTwv
Sev avédepav uPnd mooootd afEPatou eAéyyou, evw Slakpivovtay amd uPnAotepa aka-
Snuaika kivntpa Kat evepyo eumAokn otn padnotakn Stadikaotia. Ev avtiBéoel, Ta ayopla
XapaKktnpilovtav ano XapnAGTEPA TOGOOTA KIVATPWV KOL EVEPYOU EUTTAOKNG. ZTLG UTTOKALO-
Keg Tou ICS &ev evtormiotnkav Sladulikég Sladopéc, elpnUa To omoio Epxetal o avtiBeon
pe ekeiva twv Schwab et al. (2018), oL omolot utooTthpLEav OTL To GUAO EMEPA GNUAVTIKA
OTLG AVTIANPELG TWV HOBNTWY, OXETIKA HE TNV “YTOOTAPLEN Kal TN dpovtida amod Toug ekmal-
SeuTikoUg”, Ue Ta Kopitala va £Xouv KOAUTEPES AVTIARPELG VLo AUTAV.

ITnv mopovoa €peuva, dev evtoriotnkay SLadopeg HETAEY Twv padntwv TA Kol eKeivwv
pe EEA. Ta madid autd sival mo mbavo va avTUeTWIooUV akaSnNUAIKEG KoL KOWWVLKEG
TPOKANOELS, OTav eykatactabouv oto Nuuvacto. H Umapén EEA Asttoupyel mapeUToSLOTIKA
otn Biwon Betkwv gumelplwv otn SeutepoPfadula eknaibeuon pe emakoAuba tn Buparto-
noinon, Tnv aduvapia Snpoupyiag veag dAiog Kot aUTOVOLAG EVTOG Tou XOALKoU TAaiaiou
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(Hammond, 2016 Hannah & Topping, 2012 2013). Q¢ ek ToUTOU, UEi{ovog onuoaoiag sival n
TIANPNG EVNUEPWON TOU EKTIOLSEUTIKOU TIPOCWTTLKOU TG SEUTEPOBABOULAG OXETIKA LUE TLG EK-
TOUSEUTIKEG LSLALTEPOTNTEG TWV PABNTWVY TPV TV €vapén TNG OXOALKNG XPOVLAC, UE OKOTIO
TOV OXESLAOUO KATAAANAWY eKTTOLSEUTIKWY oTpatnytkwy (Mays et al., 2020).

7. IleprLopLoNOLl -TTPOTAGELS YIO HEALOVTIKTY] £PEVLVA

ONUOVTLKOTNTA TN TAPOUCOG EPEUVAG EYKELTOL OTO YEYOVOC OTL ETILOLWKEL VA GUMBAAAEL
Hornv K&@Aun tou epguvnTikol kevou ot Stebvn BLBAloypadia, oxeTIKA Ue TNV LETPNON
TWV TPOCSOKLWV HETARAONG, TWV KWWATPWY LABNONG, TNG EVEPYOU EUTIAOKNG OTN LaBnaoLakr
Stadikaoia kal Tou BeTikoU oXOAKOU KALLATOG KATd TV TteploSo HETARAONG TWV HaBNTWV
VEVIKAC Kot EL8IKAC aywyn¢ oto Mupvaoto. Emiong, ta epeuvnTkd amoTeAECUATO UITOPOUV
va CUMBAAAOUV OTOV OXESLAOUO KATAANAWY EKMAULSEVUTIKWVY OTPATNYLKWY, OL OTtoleg Ba
unoBonBncouv TV opaAr HETABaon Twv pabntwy ato Nupvacto. Ouwg, evtomnifovral Kot
nieploplopol o€ autr]. Ol GUUUETEXOVTEG/OVUOEC OTNV EPEUVA NTAV HOONTEC/TPLEC TTOU CUY-
ueteixav og TuApata Evtaéng (T.E.). Mpodavwe éxouv kamola Stdyvwon / yvwudteuon and
KEAAZY, aA\d Sev eivarl kat amapaitntn mpolnobeon.

Ta maudid mou dev dottovv ot T.E. 1) o MapdAnAn Ztiptén (MN.2.) Sev onpaivel OtL avn-
KOUV 0ToV MANBUOUO TWV aTOHWVY Xwpic EEA. EmumAéoy, Ta epeuvnTIKA SeSoUEVA TTPOEPXO-
VTAL Ao OKTW OXOAIKEG povadeg tou vopol Mayvnoiag. Qg ek TouTou, udlotavrat
£VOEXOUEVOL TIEPLOPLOUOL OTN YEVIKEUGN TWV CUUTMEPOCUATWY.

Q¢ ek TOUTOU, TPOTELVETAL N LETPNON TWV e€eTAlOUEVWY OTNV Tapoloa Epeuva UeTaBAN-
TWV 0€ PaBNTEG Kol TPLWV TAEEwV Tou Nupvaciou, woTe va eAeyXBel av Kol WG AUTEG LETO-
BaAAovtal pe TV mMApodo Twv oXoAKWV €Twv. Emilong, mpotelvetal n mpayuatonoinon
£PEUVOC O OXOMKEC HOVASEG avd tnv EAAGSA, He oKOTIO TNV PeYaAUTEPN YEVIKEUGN TWV
QMOTEAEOUATWVG,.

2nucioon

1. Ztnv mapovoa epyaoia, n Xprion TOU APOEVIKOU YPAUMUATIKOU YEVOUG (LabnTtig, nabntég, padntwv) me-
p\apBdvel kot to BnAuko yévog. EAéyetal n xprion HOVO TOU apOEVIKOU YEVOUG yLa AOyoug olkovouiag
Kot artoduyng Lovotovwy emavolibewv.
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