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TOYOG TNG TAPOVGAG HEAETNG Eivat 1 Stepehivnon Tov TPOPTA ETOYYEALATIOV TOV EUTAEKOVTOL
2 OTLG EKTONOEVTIKEG TTAPEUPACELS TV TOLSIOV [LE OTTIKY ovomnplol Kot TOAAATAES ovornpieg
1 TVPLOKDOOGT GE GYECN LLE TOV TPOTO SOUNGNG TOV EKTASELTIKOD TEPPBAAAOVTOC, TN YPToT
EKTOUOELTIKOD VAIKOV Kot HeBddmv entkovaviag. Toppeteiyov 46 EAMvec enoyyelporicg mov
epyblovtav pe Tov cuykekpiévo manducpd podntdv oe moikio ekmodevTikdv mAociov. H
ovAAOYY dedopévov Eyve LESH M-dopnpEVaY cuvevtebEemv. T Tig avdykeg g Topovcag
peAETNg avamtoyOnke éva mpwtdkorllo cuvévievéng. Ta anoteléopata avEdel&ay Ty Gpeon
AVOYKY EMUOPOMOONG TMOV EMAYYEALATIOV avapoptkd pe to {nmijpoto exkmaidevong tov
OLYKEKPLEVOD TANOVGHOL HofNTdV Yo TV ovATTLEN TV OTOLTOOUEVOV ETAYYEALOTIKMOV
SeELOTTOV KOL TNV EVOLVAL®OGT] TV KIVITPOV TOVG VO EPYAGTOVV LIE TO GUYKEKPILEVO TANOVGHO
TOIOV AOTE VoL avTamokpliovv amoTelesatikd oTic avaykes toug. To anoteréopata Ppickovv
EQPUPLOYN 0TI GYESAGUO TPOYPOULUUATOV ETUOPOOCNG TMOV EMAYYELLOTIOV LE GTOXO TNV
BeAtimon g ekmaidevong TOV oSOV GVTOV.

Aééerc kderdra

Omrrikn) avarmpia ko TOAAXTTAEG avarrnpieg, TogpAokdpwon, ErayyeAuaries, Emory-
yeAuarikég 6e€iotnTeg, Emudppwor.
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Abstract

T he present study aims to describe the profile of professionals who are engaged in educational
and therapeutic interventions regarding children with vision and multiple disabilities or
deafblindness. In addition, the study focuses on aspects of educational environment and usage
of educational materials and communication methods regarding this population. Forty-six pro-
fessionals who were working in various educational settings in Greece, within which children
with vision and multiple disabilities were enrolled, participated in this study. Data were obtained
through semi-structured interviews. The findings highlighted the lack of professionals’ training
and experience into the field of multiple disabilities with vision impairment or deafblindness.
Finally, the results may constitute an added value to the enrichment of existing training programs
or to the construction of new evidence-based training programs regarding students with multiple
disabilities with vision impairment or deafblindness.
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0. Ewooywyr]

av&mrTuén Tng TEXVOAOYIaS Kal ) TIPGod0g Tou KAGOOU TNG IATPIKIG ETTIOTAHNS,
Hs’xen ONMOVTIKESG EPAPHOYEG OTOUG TOUEIG TNG diIGyvwong, Tng PeATiwong Twv ouv-
ONKWV BEPATTEIOG KOl TNG OVTIPETOTTIONG TNG TTPOWPOTNTAS KAl GAAWV TTpoAnpdTwv
vyeiag. H avatrTuén auTr, €xer 06nyroel Tig TeAeuTaEG HEKAETIES, OTN ONHAVTIKA OU-
&non evrotmopol Tandidv pe OTITIKY avammnpia kol TTOAMamAEG avarmnpieg (OATTA) 1
Tu@AokwPworn (T/K) (Kyriacou, Pronay & Hathazi, 2015, NCES, 2020). MeTprioeig o€
SiGipopeg Xwpeg deixvouv 61, oI paBnTES pe OATA atroTedolv To 30%-70% TOL CUVO-
AikoU TTANBUOHOL TwV TTAIdIWY pe oTrTIKA avarmpia (Kyriacou, Pronay & Hathazi, 2015).

O1 ekaIdevTIKOI EIOIKAG OrywYNAS KAl EISIKOTEPD Ol ETTAYYEAHATIEG OTO XWPO TNG
OTITIKAG QVOTINPIOG G€ OUVOLAOHS pE GAAEG OVATINPIES 1} TNG TUPAOKDPWONSG, KO-
AoUvTal Vo avTOTTOKPIBOUY KOl VO SIGKEIPIOTOVV TIG HEYGIAEG ATOUIKEG SIOPOPES pe-
TalD TV podNTOV/TPIOV' (OIGTOMIKES), OAAG Kal TNV TTOIKIAIG SUVOTOTATWY KOl
SuokoAiwv TTov €xel 0 KGO PaBNTAS EexwpPIoTS (evdoaTopikeg) (Kyriacou et al. 2015,
Salleh & Ali, 2010). O1 di0popég aUTEG dev eTTPEGLOLY POVO TN YVWOTIKY, GLVAICON-
HOTIKA KOI KOIVWVIKA ovEmTLEN KOt KT’ ETTEKTOON T HOONOIOKI TTopeiar Tou padnTH,
MG Kot TV auTévopn diaiworn Tou TTPOPANHATICOVTOG EVTOVA TOUG ETTAYYEAHOTIES.

0.1. MaOyréc pe OAIIA 5 T/K
>1n PipAioypagpia avagpépovTar didpopol 6pol 600V apop& GTO TTANBUOUG ATGHWY

pe TTOMOTTAEG avatrnpies. O 6pog «OTTTIKr) avarrnpio Kol TOAATTAEG avarmpiegy (vision
and multiple impairments-VIMI) ava@épeTal 0To TANBLOPS TTAISICY TTOL CUHHETEXOLV
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oTnv Trapovoa peAETn (Kyriacou et al. 2015, Taylor & Preece, 2010). QoT600, Hev ava-
@EPETal KATTOI0G OLYKEKPIPEVOG opiopds oTn diebvry BifAioypagia. KaBe 6pog, ou
evromieTon on PiPAIoYpapia, avaEPETOI 0 GTOHO e CUVOLAOPG AVATINPICYV, TTOU
xpridouv vTrooTHPIENG O€ TTEPITTGTEPOLS OIS Evar TOHEIG TNG WS TOUS, GTTWG £TTI-
KoIVwvia, KIVNTIKOTNTA, 6e€16TNTEG QUTOEEUTINPETNONG, KOIVIVIKOTIOMON KOl OTTO-
oX6Anon (Sefak, Yilmaz, Demiryurek & Dogus, 2016). O McLinden (1999) vmrooTnpiCel
OT1 TO KUpIO OTOIXEIO TNG TTOAAXTTAG QvaTTNPinG Eival «0 GLVOLAOHGS 1 1 GAANAETTI-
dpaon TWV AVOTINPIMV KAl ETTIOPOOT] TWV TTAPAYOVTWV QUTWV 0TNV eEENIENY (p.92).
O 6pog «TToAAQTTAr» XPNOIHOTIOIEITO YIO VOt TOVIOEI TI CUVEPYATIKN ETTIOPOOT KA TO
TTOAOTTAXCIGOTIKG ATTOTEAEGHO, TO 0100 LTTEPPaivel TO TTAQIOIO TNG €T p€Poug
avarnpiag (Argyropoulos & Papazafiri, 2017). O ouVELOOPGS TWV AVOTTNPIAY, OVY-
pwva pe TN PipAioypaia, PTTopel va eival OTITIKI) Qvamrnpiot o€ GUVOLAOUG pe Bapn-
Kofar | KO, KIVTIKA avorrnpia, SuoKoAieg p&dnong, vevpoloyikd TpofAfuaTa,
QUTIOPS Kal GAAa TTpoPArjpaTa vyeiag (Salleh & Ali, 2010).

H TuAokdpwon 1 cAAIdS SITTA aloBnTnpIoK avampia, STTws avagépeTal, Oe-
wpeiTar pia «idiaiTepny kon TOAOTTAOKN avarrnpia. Emonuaivetar EexwpioTd amo Tnv
OTITIKA OVOTINPIX KOl TIG TTOAOTTAEG QvaTINPieS, YEYOVOS TTOU OVTAVOKAG TO £VPU
(PAOHA TOU CUVOLOIOTIKOU XOPOKTHPA TNG EUPAVIONSG TWV OVOTINPIDV, YVWOTS KOl
ws ouvoonpdéTnTa (cormobidity) (Probst & Borders, 2017). XTig okavOIVOBIKES XWPES
XpnolpgoTroleiTal o opiopds Trou TrpoTeivel o MNaykéopiog Opyaviopds Yyeiag (W.H.O.,
2012):

«H TupAokpwon eivar pia §exwpioTr) avarnpio. Zuvéudder avarnpia
6paong kau kpwon/ Bapnkoia. INepiopiler TIG SpaAOTNPIOTNTEG EVOG
QTOLOU KAl TNV TAPN OUUKETOXT) TOU OTNV KOIVWVIO O€ TETOI0 BaBuo
TTOV QTTAITEITAI ATTO TNV KOIVWVIO VO SIEVKOAUVET UE OUYKEKPIUEVEG UTTN)-
peaieg, mePIBaANOVTIKEG UETOBOAES 1 / kau TExvoAoyiow (O€A. 13).

E€aitiag TnNG EMEIPNG OUYKEKPIPEVV ETTITNP®WY OPICP®V YIX TOUG HOONTES pE
OATIA 1j T/K, o1 OUYKEKPIHEVES OpGOEG paBNTWV TTpooeyyiCovTal ge B&on Ta Xapo-
KTNpIoTIKG Toug. O1 Taylor ko Preece (2010) onpeicdvouy wg KUPIO XOPOKTNPIOTIKG
Twv poonTdv pe OANA A T/K, Tnv eTepoyévela Kai To evpY PEOPA IKAVOTATWV KO
duoKoAIwY TTOL gp@aviCouV e BEON TIG IKAVOTNTEG TOUG, TX EVOIOEQEPOVTA TOUS, TNV
IKOVOTNTA XPHONG TNG AEITOLPYIKAS 6paONS Kol Twv GAA®V aioBioewv (KON,
60@ppPNonS, YeVONS), TO OIKOYEVEIAKS TTEPIBGAAOV KOl TNV TTPOCWTTIKGTNTA TOUS.

Etriong, o ouykekpipévog TTANBLOPES HaBN TV e€apTaTon o€ peY&Ao Babpd amd Tnv
opyGvwaor Tou TePIBEAAOVTOG Kail TIG GAANAETIOPAOEIG TTOL AVTTITOOTOVTOI HE GUTS
(Gense & Gense 2005, Jordan, 2005). O ouVOLAOPGS TNG OTITIKAG AVOATTNPIOG pe GANES
avatnpieg emnpeddel ToIKINTPOTTWS S1GiPOPOLS TOHEIS TNG AVATITLENS, GTTWG: . TN
PUXOKIVNTIKI AeITovpyia, B. TV opidiar (YAwooik kaBuoTépnon 1 /kon TpofAfpoTa
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OMIAIOG, TTEPIOPIOPEVES 1 AVOTTOPKTEG OEEIOTNTEG AEKTIKAG ETTIKOIVGVIOS), Y. TN dopn
NG OKEYPNG, O. TNV TTpoooXn Ko TNV €TTALVOT TTPOPANPATWY, €. T CUHPBOAIKY) OKEYN,
KOl OT. Tr) YEVIKELON TNG HAONONG KOI TN HETOPOPS TNG O€ VEEG KATAOTAOEIS. ETriong,
aiveTal GTI UTTAPXOLV ETITITWOEI OTN YVWOTIKH AvATITUEN, 0T XWPO-XPOVIKI] SIGp-
Bpwon, oTNV aioONoN TNG TPAYHATIKGTNTAG, 0T CWHOTIKY KIVNTIKOTNT, OTIS SedI-
61nTeg avToe€uTPETNONG Kot aveEapTnTng diafiwong (Salleh & Ali, 2010, Salt &
Sargent 2014). X1ig TTOAMOTAEG avatrnpieg kGBe SuoAeITovpyiar TTOL AVTIHETWTTICE! O
HOONTAS, ETTITEVEI TIG ETITTTWOEIG TWV GAAWVY OVATINPIAOV AEITOLPYWVTAG TTOAAGTTAG-
O100TIKG, VX v OeV TOU TTAPAOXEDET I KATGAANAN EKTTAIBELON, O CLVOLAGHGS TWV
QAVOTTNPIOV QVOPEVETON VO 00NnyRoEl o€ pIa XapnAr roidTnTa {wris (Unesco, 2009).

Mo 6Aoug TOLG TTPOAVAPEPSHEVOUG AGYOUS, O EKTTAISEVTIKEG KOl BEPATTEVTIKES
avéykeg Twv poonTadv pe OAMA 1 T/K ev propoiv va koAu@OoUv ETTOPK®MG OTTé T
Ao vTrépxOVTa AVOAVTIKG TTPOYPEHPOTO €IOIKAG aywYAs Ko ektraidevong (Sefak et
al. 2016). Or avaTtnpieg TOL CUYKEKPIPEVOL TTANBUOHOU HABNTWV deV YIVETOI VO OVTI-
peTwTTCovTal EEXWPIOTA 1 KAOE picx, aAAG TTPETTel var AapBGveTal LTTEYN 0 oLVOLa-
OHOG AUTAV KOl 1) ETIOPOOT AVTOU TOU GUVOVAOHOD OTNV AVATITLEN TOL HAONTT),
@WOTE va dnpioupynBovy Ta KATGAANAG TIAGOIO KOl OI KATGAANAEG EKTTAISEVTIKES KOl
BePATTEVTIKES TTOPEUPAOEIG, TTOL BCt VTATTOKPIVOVTOI OTIG AVAYKES TTOU TIPOKUTITOLV
a1 TOV OLVOLAGHO TwV avatrnpiwy (Papazafiri & Argyropoulos, 2018). AuTé onpaivel,
OT1 XpeIAoVTal EIBIKG EKTTAIDEVPEVO EKTTAIOEVTIKG KOI BEPATTEVTIKS TIPOCWTTIKG, £60-
TOHIKEVPEVD TIPOYPAHHOTA KOl KATGAANAQ TPOTTOTTOINUEVO EKTTAIOEVTIKG VAIKG (Pa-
pazafiri & Argyropoulos, 2018, Rhoades, Fast & Traves, 2017, Stearns, 2017).

0.2. EnayyeMuarieg

21 BipAioypacpia avagEpeTal, 6TI 0 pGAOG TOL ETTOYYEAHOTIO TTOL EPTTAEKETON OTA
EKTTOIOEVTIKG/ BEPATTEVTIKG TTPOYPGHHOTA TwV podnTdV pe OATA 1| T/K eivar ToAD
onpavTiKGG. O emayyeApaTiog yvwpilel Tov TPETTO e TOV OTT0I0 N OO TOL OLVOUL-
QOPOU TWV QVATINPIDOV ETTNPEGEE! THY GvATTTUEN KAl TN HEONOT TOL KGOE PadNTH Ee-
XwpioTa. Etriong, o emrayyeApoTiog yvowpidel Tig oTpaTnyIKES, T VAIKG, TIG SiabIkooTeg
KOl T)X EPYOAEIT TTOL PTTOPOUY var LTTOOTNPIEOLY TOV POONTH, V& TOL SDOOULV KiVNTPO
va OAANAETTIOPGOE! e TOV KOOHO, VOr EKTEAET KOONUEPIVEG SPAOTNPIGTNTES KOI VO OU-
HETEXEI OTO YEVIKG TIPSYPOHHO OTTOLOWY Kal 0 GAAeG dpaoTnpidTnTeSg (Haakma et
al. 2017, Hatlen, 2003, Willings, 2020). EmriTrAéov, ava@épeTan 6TI Ol ETTOYYEAHOTIEG
gival amé TIG MO ONPAVTIKEG TTNYEG GVTANONG TTANPOQOPIDY YIO TO KABE HaONnT
(McLinden & McCall, 2002). AuTé oupPaivel yiaTi 0g GUVTOHETEPO XPOVIKS SIGOTNHO
o€ ox€orn pe o1rolovdATToTE GAAO OAANAETTIOPOUV pe To Trandi, yivovTan amrodEKTeS TTOA-
AATTAGV TEPITTTWOTEWV TTOL XPALOLV HIC €VTOVO GUOTNHOTIKY SIETIOTNPOVIKY Ol
oAéynon kai rapéppaon (Argyropoulos & Papazafiri, 2017, McLinden & McCall, 2002,
Papazafiri & Argyropoulos, 2018).
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YOHPOVA HE T TTAPATTAV®D, OTTWS aVaPEPETAl Kat 0T PifAloypagpia, or eTToryyeA-
HOTIEG TOU XWPOUL TIPETTEI VO £XOLV KOAR YVWOT TWV XXPOKTNPIOTIK®OV TWV ETTI Pé-
POUG QVATINPIWV KO TWV EMITITMOOEWV TTOU €XOLV OTNV AVATITLEN TOL POABNTH.
Etriong mpétrer va €xouv 6e€16TNTEG AEI0AGYNONG, Vo Yvopilouv epYaeiar, TEXVIKES
KQl €O TTOU HTTOPOUV VO XPNOIHOTIOINo0LY KaTé TNV diadikaoia Tng agioAdynong
(Fazzi, 2014, Spungin, Ferrell & Monson, 2016). ZnpavTikS £1Tiong eivai va yvwpilouy
TOUG TPOTTOUG EPHNVEING TWV ATTOTEAEOUATWV, VO BETOUV PEOAIOTIKOUG OTGYOUS, VO
oXedIGovV Kal Vo ePAPHGLoLY EXTOUIKEVHEVO BEPATTEVTIKG/ EKTTAISEVLTIKG TTPO-
ypéppora (Musgrove & Yudin, 2013, Papazafiri & Argyropoulos, 2018). Na yvwpiouv
TIOIKIANI OTPATNYIK®WY, pEBGdwV didaokaAiag, peB6dwv etmikovwviag, va eivar e§ol-
KEIWPEVOI HE TNV KATOAANAGTNTO TwV LAIKGV TTOL Bat XPNOIHOTIOIo0LY OTIG Bepar-
TIEVTIKEG EKTTAIOEVTIKEG TIAPEPPGOEIG TOUG TTOL VO AVTATTOKPIVOVTOI OTIG AVAYKES
Tou KGBe padnTr EexwploTd (Fazzi, 2014, McLinden & McCall, 2002, Papazafiri & Ar-
gyropoulos, 2018). O1 eTrayyeAgaTies Oa TpETrel va eivan o€ BE0N vor ATTOTIPROOLY €-
YKUPO KOl OIGTTIOTON TNV OTTOTEAEOHATIKOTN T TWV TOPEUPEOEWY TOUG Kal Vo
oLVEPYALOVTAl ATTOTEAEOHATIKS pe GAAOUG eTTOYYEAHOTIEG OAAG KUPIWG PE TNV OIKO-
Yéveia Tou k&g pabnTh (CEC, 2016, Fazzi, 2014, Musgrove & Yudin, 2013, NBPTS,
2010, Spungin, Ferrell & Monson, 2016). ZUVeT®G, o1 eTOYYEAUOTIEG avaAapBdvouv
TIOIKIAIOt pGAV pE QLENHEVES ATTAITHOEIS KO OVEYKN YIO SIGPKY ETTIHOPQWON/ KO-
TGpTION OTa OXeTIKG ediar (Allman & Lewis, 2014a, Correa-Torres & Howell, 2004,
Ferrell, Bruce & Luckner, 2014, Papazafiri & Argyropoulos, 2018, Silberman & Sacks,
2007, Spungin et al. 2016, Thompson & Shamberger, 2012).

1. Epsuvnuiké gepotipoto
TO( EPELVNTIKG EPWTAHATO TNG TTAPOUOOSG PHEAETNS AapBdvovTag LTTOYPN Ta {NTH-
paTa TTou TiBevTal 0TV LTIGPYOLOX €BVIKI Kol S1eBVr| PifAioypa@ia Siapoppd-
onkav wg e€Ag:
1. Moieg eivan o1 GTPATNYIKES Kol HEBOOOI TTOL XPNOIHOTIOIO0V O ETTOYYEAPOTIEG KATG
TNV EPTTAOKI] TOUG OTO EKTTAIBEVTIKG/ BEPATIEVTIKG TIPOYPAHUPOTA TWV HAONTWOV
pe OATTA 1 T/K ko Tadg €xouv Soproel To eKTTaOEVTIKS TTEPIBEAAOV;

2. Yméipxel OLOXETION TNG EIBIKOTNTAG, TWV OTTOVOWV/ KATAPTIONG OTO TEdI0 TwV
OATIA 1 Tng T/K Ko TOU XpGvou TTPOVTINPECIOG TWV ETTOYYEAUOTIWOV HE TOV TPOTTO
d6pnong Touv padnoiakoL TepIfGAAovTog;

3. YIT&pyel GUOXETION TOL XPGVOL TTIPOVTINPETIAG KOl TWV OTTOLOWV/KATAPTIONG OTO

medio Twv OANNA 1| Tng T/K Twv eTTOYYEAPOTIOV O. pPE TIG HEBGOOULS ETTIKOIVOVIOG
TIOU XPNOIHOTIOIOVV KOl . PE TO EKTTAISEVTIKG UAIKG TTOU XPNOIHOTIOI00V;
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2. Me0oSoloyia "Epsvvag
2.1. Aetypa

O1 eTrayyeApaTieg 0To 0UVoAo Toug HTav 46 GTopa To oTrola pyGLovTav o€ Trol-
KIAIOX EKTTOIOEVTIKWV TIACIOiwV (€181KG& OXOAeia, YeVIK& OxOAeia TTpPWTORGOHIOG Kal
beuTePOPABpIOG eKTTAIOELONG, KEVTPO NUEPHTIOG PPOVTIONG) OTO OTTOIO POITOVV HO-
onTég pe OAMA A T/K. To 76,1% Twv CUPPETEXOVTWY ATAV yuvaikes. ‘Ooov agpop&
0TO £TGYYEAHA TOUG, TO 39,1% ATV eKTTAIOEVTIKO TTPWTORABUING ekTTAdELONG, TO
17,4% fTav fondnTiKS TTPOCMTTIKG 1 EKTTAIOEVTES, STTWG ovopdi{ovTal oe GAAS TIACK-
o100 TTEPOV TWV TAXICIWV TNG TUTIKAG EKTTAIOELONG, £VAd TO LTIOAOITTO 43,5% TV
eKTTAISEVTIKOI HELTEPOPAOHIONG KATE KUpIo AGYO (iIAdAoyol, podnpaTikof KTA.) i ek-
TTAIOEVTIKOI EIBIKWV BEPATIKWV GTTWG EKTTAIOEVTIKOI KIVITIKOTNTOG KOl TIPOCOVATO-
Aiopo0.

Ava@opiké pe To XpOvo epyaciag oe diGipopa TTAGIOIO EIOIKIG OrywYNS KOl EKTTOH-
devong (M=4,41), 10 23,9% eie a6 undeviki TPolTNPesia £mg 2 Xpovia, To 19,6%
ato 2 -4 xpévia, 10 8,7% 4- 6 €11, T0 6,5% 6- 8 €T, TO 13% o116 8 10 €11, TO 4,3% 8-
12 €1, 10 6,5% 14-16 £11), T0 6,5% 16-18 €11, KOI TO 10,9% €iXe TEPIOTGTEPO OIS 20
Xpovia TTpodTINpEeaiog.

AVOQOPIKG HE TNV TIPOVTINPETTO TWV ETTAYYEAUOTIV OF EKTTAISEVTIKG TTAICIX 0T
otroial poiTovv podnTég pe OAIMA | T/K (M=2,15), a&iCer vor avopepBer ko va TovIOTel
OTI 1) TAEIOYN@PIT TV ETTAYYEAHATIOV (45,6%) EfXE EPYACIOKN EUTTEIPI OTTO PEPIKOVS
prves €wg 2 xpovia (BA. Mivaka 1).

Mivakag 1: Xpovia eptreipiog pe padnTég pe OAMA A T/K

Xpovia N %
0-2 21 45,6
2-4 10 21,7
4-6 8 17,4
6-8 4 8,7
8-10 1 2,2
10-12 1 2,2
12-14 1 2,2
Zhvolro 46 100,0
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‘Oocov a@op& OTA TTPOTOVTA TWV ETTAYYEAHOTIOV OXETIKG HE TNV €10IKA aywyn,
O0Twg aiveton Kot oTnv Eikéva 1, To 30,43% €xel HETATITUXIOKO OTNV EISIKH orywyn
Kol To 4,35% €xer S1dokTopiké atnv eidikr oywyr]. O1 LTTGAOITTOI £XOUV TTAPAKOAOL-
Brjoel KATTOI GEPIVAPIO OXETIKG HE TNV €I0IKA aywyr, eiTe ogpivépia 400 wpayv, iTe
OEHIVAPIO EVTOG TNG UTINPECIOG 1} TOU (popén 0TOV 0TToio SOUAEUOLY 1} £XouV dIETA
pETEKTTOIOELOT. H eTKpaTOOOX KATGOTOON PTTOpEl vor aiTioAoynOei péoa ot Tnv
eMnvik vopoBeaia. X0p@pwva pe TNV eMAnVIK vopoBeoia or paonTég pe OAMA A T/K
PTTOpOUV V& evTaXTOUV 0€ 800 €idn eKTTAISEVTIKAV TIACIOIWV: o dSnpdoia €I8IKG a)0-
Aeia, Kai 3. o€ oxoAelar i} KEVTPO NUEPNOIOG PPOVTIONG OTO TIAGITIO -KEPOOOKOTTIKWV
opyaviopwv. Or eTToyYeAHaTiES TToL epy&lovTal 0Ta dSnpdoia oXoAeia pTropel va giva
ETTOYYEAHOTIEG TTOU 01 iB101 £X0LV KATTOI0 AVATTNPIT KONI/1 €101KT) EKTTAISEVTIKI] AVAYKT),
ETTOYYEAPOTIEG pE OIBOKTOPIKG 1} HETATITUXIAKG TITAO OTNV €I0IKA OYwYr|, ETTOYYEA-
POTIEG TTOU €XOUV OAOKANPWOEI EVal GEHIVAPIO XPOVIKAG SIGPKEING 2 XpOvav, EKTTO-
devuTiKOl ATTEPOITOI TTAISAYWYIKDV THNPATWV €ISIKAG arywYns, EKTTAISEVTIKOI TTOU
eivau o1 (5101 YOVEig TTadicdv Pe avarmmnpiar Ko/fj €181KEG eKTTAISEVTIKEG OVAYKES, ETTarY-
YEAHOTIEG TTOUL €XOLV 3 XPOVIO ETTOYYEAPATIKAG EUTTEIPIOG OTNV €I8IKH aywyr]. A&I-
o0NHeiWTO €ivan TO YEYOVEG OTI HOVO TO 8,7% TWV ETTAYYEAHATIAV EIYOV KATTOIO KO-
TEPTION GVOAQPOPIKG PE T {NTHHATO EKTTRIOEVONG KOl ATTOKATGOTOONG TV HOONTWV
pe OAIMA R T/K.

Zxfpa 1: MpoodvTa emayyeApaTidv otnyv EAE

Tirora: 13,04% Ai1bakTOpIKG: 4,35%

Emipoppwosis evrog
vmmpeoias: 15,22%

MeTamTuxiokd: 30,43%

Bawoiké rTuxio: 4,35%

Sepivépio 400 wpwdv: 17,39%

AleTg peTekTTaidELON: 15,22%
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2.2. Epyaleia ZvAoyijc Aebopévav

TNV Topoloa PEAETN XPNOIHOTIOIONKE £val TIPWTOKOAAO OLUVEVTELENG, TO OTTOI0
TIEPIYPGPETAI TTOPAKETW.

MpwTt6koAlo guvévtevéng

2TV Tapoloa €PELVA TIPAYHOATOTIOINONKAV NHI-OoUNpEveS auvevTEDEEIG HE TOUG
ETTOYYEAPOTIEG TTOL EPYALOVTOV OTA EKTTAIOEVTIKG TIAXIOIX TTOL (POITOVTQY O1 HOBN-
TG pe OATA i} T/K. O1 gpevvnTég ouvETadav Eva TPWTOKOAO GUVEVTELENG TTOL V&
QVTOTTOKPIVETOI OTIG OAVAYKES TNG TIAPOVOAG PEAETNG. To TTPWTOKOAMO OUVEVTELENS
0L OXedIGOTNKE BacioTnKe OTA AKGAOLOO OXETIKG epyaleia: a. The Oregon Project
for Preschool Children who are Blind or Visually Impaired (Anderson, Boigon, Davis &
deWaard 2007), kai . Simmons — Davidson Developmental Profile (SDDP) (Simmons
& Davidson, 1992).

O1 G€oveg TOL TTPWTOKGAAOL GULVEVTELEEWY TTOV XPNOIPOTIOIONKAY YIO TNV TO-
poUOa PHEAETT APOPOVTAV OE 0. TIANPOPOPIES VIO TO TTIPOPIA TWV ETTAYYEAPOTIAV KAl
B. TAnpoopieg OXETIKEG PE TIG TIPOCEYYIOEIS, HEBGOOUS KOl GTPATNYIKEG TTOL XPNOI-
potroloboav o1 eTrayyeApaTies (6nA., pébodor emikoivewviog, SGpNon KaTéAAnAou ek-
TISEVTIKOU TTEPIBGAAOVTOS, KOl EKTTAOEVTIKG VAIKO).

2.3. Epevvyrikoc Zyedraopuoc

H Trapodoa €épeuva aroTeAEl TIEPIYPOPIKY EPELVE, APOV ETTIOIMKETOI VO TTEPIYPO-
POV TO XOPOKTNPIOTIKG £VEG OPIGHEVOL TTANBUOHOL (ETTOYYEAPOTIEG) WG TTPOG TN
d6pnon Tou ekTaIdeLTIKOD TEPIBAAAOVTOS, TOU EKTTAISEVTIKOD LAIKOU KOl TIG PEBS-
d0Ug ETTIKOIVWVITIG TTOL XPNOIHOTTOI00V pe Toug podNTEG pe OATA | T/K. XT6x0g eivar
va ouZnTNOOVV 01 ATIDOEIG OXETEIG AVAPEST OTIG HETAPBANTES, Yiot TV LTTOBOAR TTpO-
TAOEWV AVOPOPIKS e Tr AP amropaoewy, OXeSIOTHOU Kl EQOPHOYAS HETPWV YIO
TNV eViOXUON TNG EKTTAIOEVONG TOL CUYKEKPIHEVOL TIANBLGHOL pHaBNTWV. H TTapodoa
HEAETN avapEépeTe o€ NUISOUNPEVES OLVEVTEVEEIG TG aUTEG SievepyriBnKav dia
{wong pe eTTayYeAPOTIEG TTOL £PYALOVTOI OE TIOIKIAI EKTTAISEVTIKWOV TTAXICGIWV OTO
oTroiax (poIToUv poBnTEG pe OATMA 1 T/K. Tar ekTTaideuTIKG TTAQIOI0 EVTOTTIOTHKOV TG
ToV £TTioNHO KaTGAoYo pabnTadv pe OATA 1 T/K Tng AiebBuvong Eidikig Aywyrg Tou
Y.I.E.O ko®ws ko pe emkovwvia pe Tig AievBovoeig MpwTofdabpiag kar AsuTepo-
BaBpiag Extraidevong avd vopd, pe Ta K.LE.ALAY avé vopos Kabwg Kal Pe TOug OXOAI-
koUg oupPovroug EidikAg Aywyrs kon Exmaidevong avé mepipépeia. Emiong,
avaldnTAONKAV pn KEPOOTKOTTIKOI (POPEIG OXETIKOI IE TO CUYKEKPIPEVO TTANBUOHOI pO-
BNTWV, OTA TTAICIO TWV OTTOIWV AEITOUPYOUV KEVTPO NUEPHOING PPOVTIOOG KO HO-
vGdeg Eykaipng oapépfoons. Xpeidotnkav mepitrou 5 Y2 prjves. Etriong, ol ouyypogels
E\aPav oxeTikr Godela Sie€arywyrig TG Trapovoas Epeuvag amrd To Yroupyeio Moideiog
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Kol OpnokevpdTwy. ‘Eyivav ouvavTHOEIG Pe TOUS e TTPOEOPOULS SIOIKNTIKWY CLHBoL-
Aiwv, 81EVBLVTEG KOl TTPOIOTAPEVOUG TWV EKTTAIOEVTIKWYV TTAAIOTWV Kol OTGABNKAV
ETTIOTOAEG OTOUG ETTAYYEAHOTIEG OTIG OTTOIEG LTTHPXE TTEPIYPUPI] TOU GTOXOUL TNG
€PELVOG, TOL EPELVNTIKOU TNG OXESIOHOU KOl TOU TPOTIOL SIXOPEAIoNS TWV TTPO-
OWTTIKWV O£S0PEVWV TWV CUPHPETEXOVTWV. ZTNV TTOPEIX OI GLYYPAPEIG LAOTTOMTOV
TIG NpI-6opnpéveg ouvevTelEeig Sia {DONG pe TOLG ETTAYYEAUATIES TTOV £TTIBLHOVOOV
VO OUPHETEXOLV OTNV PEAETN. H SiGpkeiar vAdoTtroinong Twv ouvevtelEemwv fTav 3

Hrveg.

2.4. Avalvon dedopévev

Ta dedopéva TTov XpNOIHOTTOIRBNKAY OTNY TTAPOUOX £pELVA CUMEXBNKOV OTTS TO
TPWTOKOAMG ouvevTeDEEWV (BA. 2.2) Kot ) oTamIOTIKA £TTeepyaaian TOug €YIve pe TO
gpyoAeio avéAuong ToooTIkWv dedopévawv SPSS (Superior Performance Software Sy-
stem). H eme&epyaoio Twv Sedopévamv KIvijOnke oTa TTAQIOIX TTEPIYPOPIKIG OTATIOTI-
KAS (TTPWTOG EPELVNTIKGS OTAX0G) KABWS KOl TN XPHON OTATIOTIKOV KPITNPIioL yio
Tov €AeYX0 OLOXETIOEWV (BEVTEPOG KAl TPITOG EPELVITIKGG OTEXOG).

3. Anotedéopota

O OTTOTEALOPATO B TTAPOLOIROTOVV pE BAON T EPEVVNTIKG EPWTAHOT, OVT-
ADOVTAG T KATEGANAG KGOE Pop& Gedopévar.

3.1. Ilpvoc Epevvyrikoc Zroyos: Zrparnyéc kar pébodor nov
XP10yoN010UY 01 Enayyedpatiec Kard v eunloxij Tovs oTa
ekna1devtikd/ Ospanevring npoypappare twy nerdwv pe OAIIA
1} T/K ka1 exnaibevriko nepyfallov

‘Ooov agpop& aTn dopr| TOL EKTTAIOEVTIKOV TTAXIGIOU TO 63% TWV ETTAYYEAHATICOV
£xouv dnpiovpyroel aTopIKoUG oTABHOUS epyaoiog Kail To 54,3% €xouv aTnv aifovoa
TOUG €val OpadIKG TPaTTEQ epyaaiag. Mévo To 15,2% €xel Snpiovpynoel YoviEg Spa-
otnplotATwv (BA. Mivaka 2). Etriong, aloonueimwTo eival To yeyovog 611 pévo 1o 13%
TWV ETAYYEAPOTIAOV XPNOIPOTTOI0UV AdN LTTEPXOVOES TTOALXICONTNPIOKES aifovoeg
OTQ EKTTAIOEVTIKG TAQIOIX OTa oTroiar epydilovTal. ‘Ooov a@opd Ti§ peBddoug eTTI-
KOIVWVIOG e TOUG HOONTEG TOUG, TO 19,6% TWV ETTAYYEAHATIOV XPNOIHOTIOIE OUV-
duaopd dlapdpwv peBBdwY eved N TAsiopn@ia (52,2%) XpnOIHOTIoIEl Tr AEKTIKA
emkoivwvio (BA. Tivaka 2).
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Mivakag 2: Tpdrog 68pnong Tou ektraidevTIKOU TTEPIBGAAOVTOG

Tpodmog %

I'oviég dpactnplotteov 15,2
e § Atopukoi otafpoi epyaciog 63,0
3 % Opaoiko tpaméll epyociog 54,3

[ToAvasOntplaxn aibovca 13,0

3.2. Aevrepoc Epevvrinoe Zvoyoc: ZvoyErion tne e101k0TnTAC, TWV
onovowv/karaprions avo nedio Twv OAIIA 1f myc T/K xer twy
POV npoinypeoiac Twy enayye\uaticv pe Tov TpONo 60punoNS
10V padnoiaxov nepyfdallovroc

Katd Tov éAeyxo Tng UTTapéng ovox€Tiong HeTa&D TNG EIGIKGTNTOG TV EKTTAISEL-
TIK@V KAl TOL TPSTTOU SGHNONG TOL EKTTAIOEVTIKOU TTEPIBGAAOVTOG SIATTIOTWONKE OTI
UVTTEPXEI OTOTIOTIKWSG ONUAVTIKH SIaPopd peTag) ATV Twv HETAPANTOV [X*<0,05,
p=0,055]. Na Tap&derypa, ol eKTTadeVTIKON TTPWTOPRAOMING ekTTaidELONG XPNOIHO-
ToiNoaV 0€ PEYOADTEPO TTOCOOTO OULVOLAOHS TPOTIWY dSPNONG TrEPIBGAAOVTOG
(6TTwG oTOHIKOUG OTABHOUG EPYOIOITG, OHAOIKS TPATTE( EPYRTING KOl YWVIEG HpaoTn-
PIOTATWVY) 0€ OUYKPION HE TOLG LTTOAOITTOUSG ETTOYYEAHATIEG pe TTO000TS 19,57%.
Q0T600, 0TO GUVOAO TOUG Ol ETTAYYEAHATIES XPNOIHOTIOI00V TIEPICOGTEPO TOUG OTO-
HIKOUG OTABHOUG EpYOOING WG TPGTTO SGUNONG TOU EKTTIAISEVTIKOV TIAXICIOU.

KaTtd Tov éAeyxo Tng UTTap&ng oLOXETIONG HETAED TWV OTTOLOWV/KATEPTIONG TWV
ETTAYYEAPOTIOV 08 BEPOTA OXETIKG pE TOV TTANBUOHS Twv podnTady pe OAMA A T/K
Kol TOV TPATTO SGpN0NG Tou eKTTAISEVTIKOV TTEPIBEAAOVTOG SIXTTIOTWONKE GTI UTTGPXEI
amméAUTN OTATIOTIKH S10POPG PETAED LTV Twv peTABANTWV [X*<0,05, p=0,000].
Mpétel va TovioTel 6T p6vo TO 8,7% TV ETTOYYEAHOTIOV €YV OTTOLSES 1] KATTOIN
KATAPTION GVOPOPIKG HE TO OUYKEKPIPEVO TTANBUOUGS HABNTWV. AUTG TO 8,7% PAVNKE
611 XpnoipoTroioboe cLVOLAOPS TPATIWY HAPNONG TOL EKTTAISELTIKOU TrEPIBAAAOVTOG
(TroAvaiodnTnpiokh afbovoa, Ywviég dpaoTnpIoTATWY, aTOpIKOI OTAOpOI epyaoiag,
OHadIKS TPATTEQ EpYOTiag Kat.), TO 65,22% XPNOIHOTIOIOV0E HOVO OTOHIKOUS OTOBHOUS
gpYaaiag ko To 26,09% XpNOIHOTIOI000E TrEPITOGTEPOVS TPATTOUG HAPNONG (TT.X. OTO-
pIKOl OTOOHOI KOl OPAdIKG TPATTE ) EPYOOITG).

‘Ooov agpopd 0TV CLOXETION TNG TTPODTINPECIOG KAl TOV TPGTTO dGHNONG TOL Tre-
pIBGAovTog bev Ppébnke oTaTioTiKA Siapopd [x*<0,05, p=0,115].
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3.3. Tpiroc Epevvyrikdc Ztoyos: Zvayérion twv ypovwy npoinypesiac
Kal Twv onovowv/Kardprions twv enayyeluariwy o Oéuara OAIIA
1} T/K a. pe 1i¢ puebodove emxowwviag ker f. vo exnaibevrins vAiko
nov yp1o1ponolovv

a. Kata Tov éAeyxo ovox€Tiong Tng UTrapéng ovoxETIONG HETAED TWV OTTOLOWV/KO-
TAPTIONG TWV ETOYYEAHOTIOV G€ DEPATA OXETIKG PE TOV TTANBLOHO TWV HOONTWV
pe OATA A T/K kai T xprion ToIKIAIOG peBGdwV ETTKOIVWOVIOG SIOTTIOTWOONKE OTI
UTTEPXEl OTATIOTIK®OG ONHAVTIKA S1aopd HETOED QUTOV TwV HETAPANTOV
[x*<0,05, p=0,002]. To 8,7% TwV ETAYYEAHATIGOV TTOL €XOUV OTTOVOES 1] KATAPTION
O€ OXETIKG JE TOV OUYKEKPIHEVO TTANBLUOPG BEPaTO XPNOIHOTIOI00V TIOIKIAI PEBO-
dwv kaBws Kol GLVOLAOHOUG. ATTé Toug LTTGAOITTOLG eTTayYeApaTieG To 80,95%
Xpnotgotroloboav Tn AeKTIKA €TIKOIVWVIG Kot To 11,9% XpnoigoTrolodoe KATToIx
OLOKELN EVOANOKTIKAG ETTIKOIVWVIOS, TO 4,76% TNV eAANVIKI VONUOTIKH YAWOOX
p6vo Kol TO 2,38% KG&TTo10 CLUVOLACUG PHEBBGOWV.

‘Ooov apopd 0T OCVOXETION TwV HEBGOWV ETTIKOIVWVIOG HE TOL XPOVIa TTPODTINPE-
0i0G TWV ETTAYYEAHOTIOV Oev Bpédnke oTaTIOTIKA Slagpopd [X*<0,05, p= 0,363].

B. Katd Tov éAeyxo ovox€Tiong Tng VTTAPENG CLOXETIONG PETOED TWV XPOVWV TTPO-
OTNpeaiag Kal TN Xprion TOIKIAIOG EKTTAISELTIKOV LAIKOV SIATTIOTWONKE GTI LTTEP-
XEI OTATIOTIKAOG ONUAVTIKY d10popd peTa&) auT®dv Twv HeTABANTOV [X*<0,05,
p=0,047). ®aiveTal Ti o1 VEGTEPOI ETTAYYEAPOTIEG OTO XWPO XPNOIHOTTOIONV Vi
€150G eKTTAIOEVTIKOU LAIKOU GTTMWG OVTIKEHEVO AVAPOPAS 1] EVTUTTO LAIKG O€ KAODIKO
Ypans kai avéryvwong braille kar atrogebyouv Tn xprion TOIKIAIOG EKTTAISEVTIKOD
LAIKOU. O TTPETTEI VO TO TOVIOTE TO YEYOVOG OTI TO 63% TV ETTAYYEAPOTIAOV XPN-
olgoTIOIEl eVOEIEEIG OTOV KWOIKA YPaP§ Kal avayvwong braille kot To 73,9% ekTu-
TTWPEVO LAIKG OTOV KOJIKO Ypapri§ Kai avayvwong braille. Xe pikpdtepa rocootd
TTApaTNPAONKE N Xprion &TrTIKOU VAIKOD €ITE PE TN HOP@r| TTPOYPAHUPOTOS £ITE pE
TN HOPPN YEVIKAV EKTTAOEVTIKAV dpaoTtnplotiTwy (BA. Mivoka 3).

‘Ooov apopd oTwv EAeyX0 CUOXETIONG TWV OTTOLOWV/KATAPTIONS Ot BEpaTa OATTA
i T/K kan xprion ekmaideuTIKOO VAIKOU avnKe 0TI UTTGPYXEI OTATIOTIKGSG ONHOVTIK
dlapopd [x*<0,05, p=0.057]. To 8,7% TwV ETAYYEAHATI®OV Ol OTTOf0I €OV
OTTOLOEG/KATAPTION O€ BEUATO OXETIKG Pe TOV TIANOVOUS Twv padnTwV pe OATA A
T/K xpno1poT1roIo0V TTOIKIAIGN EKTTOOEVTIKOU LAIKOD.
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Mivakag 3: TOTTog ekTaIdeLTIKOD LAIKOU TTOU XPNOIHOTIOIEITO

Exmodeutico viko %
*g [Twctoypbppoata 43,5
3 Evdeitelg oe kmddwka ypaens kot avayvoong braille 63,0
N
< Exturopévo vAkd 6Tov KOOTKO ovAyvmong Kot
B , . 73,9
B ypaopng braille
E E&atopukevévo TpoypappLo G€ OTTIKN LOPPT| 41,3
&3 ATTIKO ekTodevTIKO VAMKO 52,2

4. Tvdytnon
Gyw NG ouvexoLG avENONG TV poBNTAV pe OAIA 1) T/K av&dvovTtai kai ol Trpo-
KAMOEIS YIO TOUG ETTOYYEAPOTIEG TOL XWpou (Argyropoulos et al. 2020, Langher et
al. 2017, Papazafiri & Argyropoulos, 2018). AUTS To yeyovdg €xel eTidpaon oTo Xpévo
OTTOOXGANONG KOl OTIG ATTXITHOEIG TTOL SNUIOLPYOUVTAI YIO TOUG ETTOYYEAUOTIES.
‘OTTwg PAvVNKE OTNV TTAPOVOT HEAETT, 1) TIAEIOVOTNTA TWV ETTAYYEAHATIOV £PYGi-
{eTou Pe TO OLYKEKPIPEVO TTANBLOPOS POONT®V TO TTEPICTETEPO PEXPI SUO £TN. AUTS
mOavVS PTropel va aiTioAoynOef: o. a1ré Tr) Sopr] ToL EKTTAISEVTIKOV CLOTHHATOG OTHV
EMGSa, Kot . Kol o1ré TNV ePQAEVION ETTOYYEAUATIKAS KOTIWONS, GTTWG AVOQEPETOI
0¢ TTPOOPATEG PHEAETEG TTOL £TTIREPOICdVOLY Tar UPNAGK ETTITTES O EPYITIAKTG EEOVDOE-
vwong (Avtaviov & NTGAAa, 2010, Langher, Caputo & Ricci, 2017, Nuri, Sakalli, Demi-
rok & Direktor, 2017, Soini, Pietarinen, Pyhalto, Haverinen, Jindal-Snape & Kontu, 2019).
Mo oLYKEKPIPEVQ, O1 ETTAYYEAHATIES TTOU £pYGLOVTaI OTO XWPO TN dNHOCIOG e1OIKAS
aywyns ko ektraidevong (E.A.E.) eivar KaTé KOpIo AGYo avaTTANpwTEG EKTTAISEVTIKON,
pe ammoTéAEOHO VO PNV SiveTal n SUVATOTNTA OTA EKTTAIOEVTIKG TTAGITIO var €XOLV
OTOBEPS EKTTAIOEVTIKG KOl BEPATTEVTIKG TTPOOWTTIKS. ETriong, o1 emrayyeApaTieg oTo
Xpo NG E.AE. Bicdvouv peyadUTepa emrieda Gryxous Kol ePpaviouv TAOEIG EYKO-
TEAEIPNG TOL ETOYYEAUOTOG TOUG. MeAETEG avapEépouy 6Ti o1 exTraideuTikol E.ALE.
SaTpéxouy peyadlTEPO Kivouvo yia va Biddoouy eTrayyeAHaTIKr €0vBévwan oTa
TPATA KIGAOG XPOVIO EPYAOING TOUG O€ CUYKPION HE TOUG ETTAYYEAHATIES TNG YEVIKAS
aywyns kai ekraidevong (Avrwviov, 2008, Billingsley, 2004, Kelly, Carey, McCathy &
Ciaran 2007, Smith & Ingersoll, 2004). Xt BiAioypacpia avagpépovTar wg aITieg eToy-
YEAHOTIKAG £€0UBEVIONG TWV ETTOYYEAHOATIWV TToL epTrAéKovTal oty EA.E.: . o1 ouv-
Br|keg epyaoiag, . n peYGAn VOOV YIO TNV ETITELEN TWV OTOXWV EKTTABELONG TWV
HOONTWV TOUG, Y. Ol SIXTTPOCWTTIKEG OXETEIG OTOV EPYAOIAKS XWDPO, O. Ta XOPAKTN-
PIOTIKG TIPOOWTTIKOTNTAG, €. Ol EVKAIPIEG ETTOYYEAPOTIKAG avaTTUENG KOt £EEAIENG,
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C. n éNMenn vTTOOTAPIENG TWV ETTAYYEAHOTIAV, KO 1. 0 LTTEPPOAIKGSG PAPTOG EpYaTing
(Antoniou et al. 2009, Sar cam & Sakiz, 2014, Soini et al. 2019).

‘Ocov agopd Tov TPOTTo 66HNONG ToL ekTTaSELTIKOD TTEPIBAANOVTOG, OTTWS TTO-
pPaTNPABNKE OTNV TTOPOUOO HEAETT), Ol ETTOYYEAPOTIEG EPYALOVTOI PE TOUG HOONTEG
pe OAIMA | T/K kat& kOpio Adyo aTopikd. Mo auTé To AGyo oTnV TAEIOVETNTA TOUG
€xouv doprogl To eKTTadEVTIKG TTAQIOI0 avGAoya, SnAadH pe aTopikovs OTaBHOUS £p-
yaoiag. ‘Eva HIkpé TT0000TO POVO TWV ETTOYYEAHATIOV €X0LV SNHIOUVPYHOEl YWVIES
dpaoTtnpioTiT®V, opadIKAg epyaoiag fj aiovoeg pe TOIKIAIX dIOONTNPIOKWY EPEDI-
OPGTWV. AUTG TO TTOCOOTS AVOPEPETAI O ETTAYYEAUATIEG TTOU £XOUV OTTOLOES 1
£XOLV TTAPOKOAOVOATEI KATTOIX TTPOYPEHHOTO ETTIHOPPWONG OXETIKG e CNTAPOTO
ekmraidevong padnTyv pe OAMA | T/K. ZOp@wva pe Ty Tapoloa HeAETN eyeipovTal
TIOIKIA{G TIPOBANPOTIOHAY KABWG 1 SGPNon Tou ekTToudeLTIKOU TrEPIBAAAOVTOG Eivai
éva onpavTiké CiTnpa. ‘Otrwg avagéper o Feppavog (2006:126) «péoa atré Tn Xpron
TOU eKTTAOEVTIKOV TACICTOU eKPPGLeTa N SuvapiKA TTov PIVOLY TOr GTOPX TTOL TO
Xpnoipotrolobvy. To repiBéAov SnAadn eivar évag TTapdryovTag TANPo@Gpnong Kol
ETTIPPONAS TWV HOONTWV PE TA HNVOPATO TTOUL Sivel KAl TIG avTIOPAOEIG TTOL TTPOKOAE.
Me auT6 Tov TPTTO TO EKTTAIOEVTIKG TrEPIBGAAOV propel va TTapépPer BeTIKG 1) ap-
vnTIKG 0T Siadikaoia pédnong (ZuykoAAiTov, 2006). X1n BiAloypagic eTIoNPaVETOI
n eMdpaON TNG OPYAVWONS KAl TNG XPrioNg £VES XWPou e dIOdIKOOIES, STTWS 1) ovE-
TTUEN Kol KOANEPYEIO OUYKEKPIHEVWY Se€IOTATWVY Kal N avaTTTLEN Ko KOAMIEpYEIat
KOIVWVIKWV OXE0EWV HETO Ao TIG S1a0IKO0TEG TNG HAONONS, N oTroia ivat piot S1a61-
kaoio BrwpaTiky ko aAMnAemidpoong pe To TepIB&Aov (MTrakipTdrg, 2002).

‘Ocov agopd ot xpion KATGAANAOL eKTTAISEVTIKOU LAIKOU, O ETTOYYEAHATIESG
OTIWG PAVNKE TNV TTAPOVOO HEAETT OTNV TIAEIOPNPIO TOUG XPNOIHOTTOI00V eVOEiEelg
KOl EKTUTTWHEVO LAIKG 0TOV KADBIKA Ypagis Kar avéyvwong braille. To yeyovég autd
poi&del TapGTAIPO av avaAoyIoTel Kavel§ Ta dedopévar pEAET@VY TToL LTTOOTNPICOVV
OT1 n AgloPn@ic Twv podnTadVY pe OAMA 1 T/K 6ev avamrTOoo0uV ETTAPKKDG TIG OKO-
onpaikég 6e€1I6TNTEG TOUG KA1 OTI ATTOTEAET Evar TS T KUPIGTEPQ BEPATA TTPOPAN-
HOTIOHOU YIX TO OUYKEKPIPEVO TTANBLOPS podnTAV (Alsop, 2002, Bruce, Janssen &
Bashinski, 2016, Miles, 2005). ETriong, paiveTan 01 eTTOYYEAPOTIEG VO [N YVwpi{ouv
TNV TOIKIAIX pEBGBWV Kol LAIKWV TTOU UTTOPET VoI XPNOIPOTIOINO0LY KOT& TIG EKTTON-
OeuTIKEG/ BePATTEVTIKEG TrOPEPPBioEI§ TOLG TTOL aloTToI0BY TNV aPr, TN KUPIOG ai-
00nong mPSOoANYPNS TANPOPOPIAV YIa Toug padnTEg pe OANA A T/K, émwg xprion
OVTIKEIPEVOV avaipopds, TIKTOYPOHHGTWY, KOUTIG I0TOpPIV (story boxes), e§aTopi-
KeLpéva Tpoyp&ppaTa (anticipation shelves), Tpoowikég 10TOpieg (Memory books),
EIKAOTIKEG dpaoTNPIGTNTES (art activities), xprjon LTTOOTNPIKTIKIG TExVOAOYiOG (soft-
ware and wardware) ka. (Bruce, Janssen & Bashinski, 2016, Crook, Miles & Riggio, 1999,
Durando, 2008, Emerson & Bishop, 2012, Lewis & Tolla, 2003, McKenzie & Davidson,
2007, Ruppar, Gaffney & Dymond, 2015).
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‘Ooov agopd TN Xprion Twv HEBSSwV ETTIKOIVWVIOG TTOL XPNOIHOTIOIOVV O1 ETTOY-
YEAPOTIEG PE TOUG HABNTES TOUS, 1) TIAEIOVOTNTA TWV GUHHETEXOVTWY OTNV TTOPOVO
HEAETN, XpnoipoTrolel T AeKTIKN emmiKoIvwvia. Etriong, dnuiovpyeital évrovog trpo-
BANHOTIONGS KABWG 1 TTAEIOPNPIC TWV HOBNTOV Pe TOLG oTToioLG epy&lovTav ol
ETTOYYEAPOITIEG TTOU CUHHETEIXOV OTNV TTOPOVOX PEAET BEV ETTIKOIVOVOUV AEKTIKG.
DAEvnKe OT1 01 ETTOYYEAPOTIEG eV YVwPIlouv TIOIKINI HEBGOWV ETTIKOIVWVIOG GTTWG
VONMOTIKY YADOOQ, omTIKA vonpaTikh YAwooo, pébodo Tadoma, xprion doxTOAwv
(fingerspelling), xprion TaA&ung (Print-on-palm), avTikeipeva avapopds, TIKTOYPGH-
pOTa Xprion KATGAANAWY GUOKELWV KAl AOYIOGHIKAV Kat. (American Association of the
Deaf-Blind, 2009, Morgan, 2002) fj 6ev yvwpilouv Tov TpSTTO eI0aYwYAS Kot aloTroi-
NONS VTWV TWV HEBGOWV KATA TIG BEPATTEVTIKES/ EKTTAIOEVTIKES TTOPEHPATEIS TOUS.

O OUYKEKPIPEVOG TTANBLOPGG HOONTWV POITG O€ TOIKIAIC! EKTTAIOEVTIKWV TTAQITICV
(e161K& oXOAeian Y10t GTOpO pE avaTnpia, €101KG OXOAein TTPWTOPREOHIOG KOl SeuTEPO-
BaBpIog exTTaideLONS, YeVIKG Ox0Aeix TTPWTORGEBHIOG ko SeLTEPOPABHING ekTTOOEL-
ong pe TApAGAANAN oThpI&n, KEVTPQA nuepriolag gpovTidag k.&.) (Mamalageipn, 2018,
Saleh & Ali, 2010). AuT6 €xel WG TTOTEAEGO VO EPYGLOVTOI IE TOV OUYKEKDIUEVO TIAN-
BLOPS POBNT®V ETTOYYEAPOTIEG TTOL SgV £XOULV ETTIHOPPWOET 0TO TTESIO TNG OTITIKAG
QVaTTNPIOG o€ OLVOLACHS pE GAAES AVOTINPIES I} TNG TUPAOKWDPWOTS.

O poAog eTOYYEAPOTIGOV eival LPIOTNG TNPAOIOG VIO TNV AVETITUEN TWV KTTAPO-
TNTWV SeEI0THTWV TWV HOONT®V, STIWS YIa TTAPAOEIYHO ATITIKWVY Oe€I0TATWV KO Og-
EIOTATWV ETMKOIVOVIOG YIa TNV eTITEVEN TOL PEYOAUTEPOL BaBpPOL GUTOVOHNONS
TouG. Eivar KaTavonTd GTI AmmaITEITON 01 ETTAYYEAPOTIEG VO €XOLV TTEPICOGTEPES OE-
E16TNTES KOt TTI0 €EEIBIKEVPEVES VIO VO HTTOPETOLY VO OVTATTOKPIOOVY OTIG OVEYKES
TOU OUYKEKPIPEVOL TTANBLOHOL paBnTwv. O1 eayyeApaTtieg otnv E.A.E. 6TTog avo-
pépeTai kat on PifAoypagicn 0 GUYKPIOT PE TOUG ETTAYYEAPOTIEG OTNV YEVIKA OYWYN
avoAapBavouy ToIKIAI péAwv 6TTwG yia TTapdderypa Tou afloAoynTr, Tou GupBoU-
Aov, Tov LTTEVLBLVOL OXESIATHOD KOl EPOPHOYAS EEXTOHIKEVHEVOV EKTTOIOEVTIKAV/
BEPATTEVTIKWV TIPOYPAHPGTWY, TOL LTTEVBLVOL CUVEPYATTOG pE SIGPOPOUS POPEIg
Kol GAAeg v peoieg (Apdkog, 2002, Langher et al. 2017). XxeTikéG HEAETES ETTIONHON-
VOUV OTI 01 ETTOYYEAPOTIEG TTOL gpyGLovTai pe paBnTES pe OATA 1 T/K viddBouv atrpo-
eTOIHaOTOI IOt TNV GEI0AGYNON, EKTTAIOELOT), OXEDIGOUS KOl EQPOPHOYI| TTPOYPOIH-
pA&TwV évTaéng yio TO OUYKEKPIHEVO TIANBLOUS paBnTwy (McCall & McLinden, 2001,
O’Gorman & Drudy, 2011, Mamalageipn, 2018). Eival katavonTé 6T1 yiIx va avTo-
TeEENDEI 0 KGOE eTTOYYEAHATIOG OE QLTOUG TOLG POAOLS XPEIGLETOI AVATITUEN TTOIKI-
Aiag ikavoTATwV (lwavvidn & Kadokaipivol- AvayvwoTtotrovAou 2010).

‘OTTwg pAvNKe o1Td TNV TTOPOVOX HEAETT O1 ETTAYYEAHOTIEG TTOL £pYGLOvVTal OTO
TAaioia Tou goIToVy pabnTEg pe OATIA i} T/K, éxouv omovdég oTnv 18Ik aywyn ye-
VIKG, 0AAG 61 OTO OXETIKG TTEdIO TNG OTITIKAG AVATINPIOG 0€ OLVOLOAOHS pE GAAEG
avatmpieg [ T/K 1] 0To medio Twv TOAMATA®Y avatrnpimyv. MpETrel va TovioTel 6Tl
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POVO TO 8,7% TwV ETAYYEAHOTIOV eiyav AGPBel OXETIKA ETIHOPPWOT eEEISIKEVHEVN
OTOUG TOHEIG AUTOV TOL TTESIOL, GTIWG TIPOEKVPE OTTG OXETIKI EPWTNON KATG T Siox-
dikaoia Twv npi-Sopnpévwv ouvevTeDEEWV. TOIKIAIX PHEAETAOV GTTWS KAl N TTAPOVOX
HEAETN OLXVE eTTIONPAIVOLY TNV EAAEIPN KATEPTIONG KOl ETTIHOPPWONG TWV ETTAY-
YeEApOTIOV O BEpaTa €1dIKAG aywyrg kol EI8IKGTEPQ O€ CNTHHATO EKTTAIdELONG HO-
BnTdv pe OAIA 1 T/K (Ajuwon, Kalene, Criffin-Shirley & Okungu, 2016, Argyropoulos
& Papazafiri, 2017, McLinden, 2012, Papazafiri & Argyropoulos, 2018).

2TV TAPoVoa HEAETN PAVNKE EVTOVA 1) QVAYKN ETTIHOPEQ®ONS TWV EKTTAIOEVTIKWV
oV £pPYAOVTal OTO EKTTAIOEVTIKG TTAQTI0, OTA OTTOIO (POITOVUV O1 HaONTES pe OATA
f T/K. Or emoryyeApaTieg SnAddvouy 6T, VIKBOLV OTTPOETOIMOIOTOI YIO TNV a&I0AGYNoT),
EKTTQIdELON KO EVTOEN TV HOONTWOV PE AVATINPIES, TTOO TTEPIOTOTEPO TWV HOONTWV
pe ToAaTAEg avarrnpies (McCall & McLinden, 2001, O’Gorman & Drudy, 2011, Pa-
pazafiri & Argyropoulos, 2018). H éN\enn KatéAANANg empép@waong Kol KATAPTIONS
TV ETOYYEAHOTIOV 08 GUTE T {NTAPOTA PEPEI EPTTOOIC OTO OXEDINOHS KATEGAANAWY
EKTTAIBEVTIKWV/ BEPATTEVTIKWV TTOPEUPATEWVY KOl EVTOEIOKWY TIPOYPOHHGTWY, OT
dlopéppwon Tov kKaTGANAoL ekTTaISELTIKOV TTEPIBEGAAOVTOS, 0T XPrion KATAAANAwY
TIPOOEYYIoEWY, HEBGOWV KO OTPATNYIKWV KATG TIG TTAPEPPAOEIS TOUG, KABWDS KO
oTnV €MAOYH KOl EQOPHOYH EKEIVNG TNG VTTOOTNPIKTIKAG TEXVOAOYIOG TTOL AVTOTTO-
KpiveTon oTig 1d1aiTEPEG avérykeg KGOe podNTH EexwpioTd (Copley & Ziviani, 2004, Pa-
pazafiri & Argyropoulos, 2018).

MNa Toug Adyous avTOUG €ival TTOAY ONPOVTIKG Ol ETTOYYEAUOTIEG TTOU EUTTAEKOVTO
OTO EKTTAIOEVTIKG/ BEPATTEVTIKG TIPOYPGPHOTO TOU CUYKEKPIPEVOL TTANBUTHOL PaBN-
TWV Vo YVwpiouy Tnv eTTiOPOIoT) TOL CUVOLACHOD TWV AVOTTNPIDV OTNV VAT TLEN TOL
8100, TIG OVAYKES TTOL TIPOKUTITOLV QTG QUTH TNV ETTIOPAOT, TPGTTOUS KOl TIPOCEY-
yioeig a&loAdynong Siagopwy Topéwv TNG avATTTUENG TWV TTAISIDVY, OTPATNYIKES KO
pEBBOOULG KOl TO GXEDIOIOHE KOl TNV EPAPHOYH TWV EKTTAIOEVTIKWV/ OEPATTEVTIKWV £EN-
TOHIKEVPEVOV TTAPEPPGOEWY, TIOIKINI HEBGOWV ETTIKOIVWVIOG KOl {NTAHOTO OXETIKS HE
TNV €TIAOYH KOl TNV EQOPHOYI| TNS KATGAANANG UTTOOTNPIKTIKIG TEXVOAOYIOG.

5. IIpotaoeig
Aﬂé TO TIXPATIGV® TTPOKVTITOLV TIPOPBANPOTIOHOl OVOIPOPIKG HE TN dGHNON Tou
EKTTAISEVTIKOU TTEPIBAANOVTOG. ZUHPWVA HE TIG OUYXPOVES TIAIBOKEVTPIKES TTPO-
OEYYIOEIG, O ETTOYYEAPOTIEG B TIPETTEN VO AVTIAGHBEVOVTAI TO XWPO WG AVATIOOTIO-
OTO KOHPGATI TNG EKTTOIOEVTIKIG/ BEPATTEVTIKIG S1adIKAOTOG Kot Vo yvapiCouv a. Toug
TPOTTOUG EVOAAGKTIKAG XPrions HIog aibovoag, B. Tnv dnpiovpyia pikpoTrepIfol-
ASvTv, dnAadr TNV LAIKK oAAG kal KOIVVIKH dopr] TNG T&ENG pe oTGXo TNV avamTuén
OTOHIKQV Kol OHAOIKAV Se€loTHTWV Kol oAANAemISpdoewy, Y. TOUG TPGTTOUS HGPNONS
TOUL TEPIBGANOVTOG e OTGYO VO TTAPEXEI EVKAIPIEG OTOV KGBE PaONTH v KivnOel pe
OOPAAEIT KOl Gveon WOTE VO oAANAETTIOPGIOEl EAEVBEPQ PE TO XWPO, TA VAIKG, TOUG
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OUVOHIAKOUG TOU, V& €XEI TTIO EVEPYI] OUPHETOXH OTNV EKTTAIOEVTIK/ BEPATTEVTIKA
Siadikaoia pe 6TEXO0 TN YVWOTIKH, CUVAITONHATIKI, KIVITIKI] KO KOIVWVIKF QVATITUEN
Tou (American Occupational Therapy Association, 2008, l'eppavdg, 2006: 174, ZuykoA-
Aitou, 2006).

To eKTTOIOEVTIKG/ BEPATTEVTIKG TTPOYPEHHATA Twv paOnTwv pe OAMA 1 T/K, e€ai-
TIOG TNG HEYGANG ETEPOYEVEIOG TOL GUYKEKPIHEVOL TIANOUOHOL aVOPOPIKG HE TIG OTITI-
KEG KO OIKOUOTIKEG IKOVOTNTEG TOUG, TIG KIVNTIKEG de&ioTnTEg, TIg de€16TNTES
ETTIKOIVVIOG, TIG EPTTEIPIEG TOUG KOI TO OIKOYEVEIOKS TOUG LTTEBaBPO, TIPETTE! VO Eiva
€EATOHIKEVHEVA KOl VO TTEPIApBGVOLY TTOIKIAI HEBGSWV, OTPATIYIKWY KOl LAIKGWY
WOTE VO OVTOTTOKPIVOVTOI OTIG OVEYKES TOL KGO podnTh SexwpioTd (Ferrell, Bruce
& Luckner, 2014, Horn & Kang, 2014, MNamalogpeipr, 2018). AuTé amaiTel o1 emay-
YEAHOTIEG VO ETTIHOPPWVOVTO KOl VO ETTIKAIPOTTOIOVV OUXVA TIG Se&IGTNTEG TOUG WOTE
VOl HTTOPOUV VO OVTATTOKPIBOUV OTIG OVAYKES TV HaBnTadv pe OAIMA A T/K oAA& ko
oTIG ovvexeig e€eAifeig oTov Topéa awTé (Hatlen, 2003).

Eivar Lo TIKAG ONPOOIOG Vo 0XeSIHOTOUV KOI VO EQAPHOCTOUV TIPOYPSHHOTO ETTI-
HOPPWONG, KATAPTIONG KOl LTTOOTAPIENG TWV ETTAYYEAUATIOV TOL XWPOov. Na va eivai
MO ATTOTEAEOHATIKG TQX TIPOYPGHHATO ETIIHGPE@WONG KOl KATAPTIONG TWV ETTAYYEA-
HOTI®V KOI VO QVTOTTOKPIVOVTaI 0TV KoOnpepivi Tpaén HETG TV TTapaKoAovdnon
Toug (Spencer & Logan, 2003) Ba TIPETTel var eVIOXUBOUY (OOTE VO KOIADTITOLV TIG VG-
YKEG TV ETTAYYEAPOTIOV WG TIPOS TO TrEPIEXGHEVO Kail Tr) Sopr) odAAG TTBavd Kol Tov
TpoTO TTapaKoAoBnong Toug (Greenwood & Abbott, 2000). Etriong, Ba Tpéel, va
AopBdivouv LTIOYPI T TIPOCEPATA EPELVNTIKG SEGOPEVA TOU XWPOU, VO CUUTTEPIAO-
Bévouv Tnv diadikaoiar dnpiovpyiag eEATOHIKEVHEVWVY EKTTAIOEVTIKAV KOI BEPATTEVTI-
KOV TTPOYPOPHAT®WY, PE GTOXO TNV OTOKTNOT) €EEIBIKEVHEVMWV YVADOEWV VIO OAES TIG
avarmnpies, oAAG Kol GLVOLAOPG AV TWY, BEpaTa aglIoAGYNONG Ko EKTIUNONG TwV Og-
EloTATWV TV pOONT®V 08 GAOLG TOUG TOHEIG AVETITLENG, BEPOTA LTTOOTNPIKTIKAS TE-
xvohoyiag kon Bépata Si1dakTIKAG peBobdoAoyiag, Tn KaTdGAAnAn &6pnon Tou
eKTTOIOELTIKOU TrEPIPGANOVTOG, TN Xprion KATGAANAWY LAIKGV Kol SpaoTnpIoTATWV.
Opoiwg, propovv va SnpiovpynBovV TPOYPGHHOTO OTHV TPITOBGOHIX eKTTaIdELOT VIO
TNV TIPOETOIHOOIO TWV VEWV EKTTIOEVTIKWV EIOIKAG OywYH S KOl EKTTAIOEVONG O BE-
HOTO OTITIKAG OVOITTNPIOG KOl TIOAAGTTAWV OVOITTNPIV 1} TUPAOKWPWONG CUPTTEPIAGH-
BavovTag oxeTik& poBOfpaTa 0TOUG 06NYOUS OTTOLOWY TWV TTPOTITUXIOK®Y TOUS
THNHGTWV OGAAG KOI SNHIOVPYDVTOG OXETIKG TTPOYPGHHOATO ETTIHOPP®ONG KOI UTTO-
OTAPIENS TWV ETTOYYEAHOTIGV.

Znuetwon

1. N Tig avaykes Tng S1ELKGALVONG TNG avAyvwons, oefdpevorl Ta 500 PUAQ;, o1 AéEeIG HoBNTEG/TPIES,
Bar avoPEPOVTaN WG HABNTEG AKOAOUBWS 0, TOV KOl TOU AVTIOTOIXOL.
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